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Introduction to AONTAS

AONTAS is a long established (1969)-governmental membership organisation that

promotes that value of adult learning and advocates for the rights of all adult to quality learning
across the tertiary educatiosystem. We have an unwavering commitment to educationally
disadvantaged adults, we offer solutiefecused advocacy that is evidenbased drawing on
research and our extensive meaningful learner engagement activitiesSt@ueqgic Plan: A

Vision for Educational Equali{20192022) is informed by principles of: social justice, feminism,
partnership, aluing diversity, advancing equality and supporting social inclusion.

We continually strive to be offer work of the highest quality as an inclusive, informed, dynamic
organisation which will act as a cooperative, trusted, critical friend to the Departofent

Further and Higher Education, Research, Innovation and Science. We continually engage with
learners and educators from further education and training, community education and higher
education on a weekly basis, affording us key insights into practiechale expertise in
educational equality and we advocate strongly for community education, as the most inclusive,
yet underfunded part of the education system.

Our work coversResearchAuthentically hearing learner
voice, particularly those marginaliggethrough a mixed
methods research project, Théational FET Learner
Forum Some recent examples of publicationghis area
are the 2019 Annual Synthesis Report and the CQ9ID
FET Learner Report. Democratising relevant academic
st work in our weHestablished peer reviewed journaihe

; Adult LearnerPromotinglifelong learning and access:
first week of Marchtheannual h b ¢ ! { | Rdzf & [ S| N
Festivalcirca 300 events/open days across Ireland),
STAFRawards recognising excelleain inclusive

education projects and aannual Policy Day everEncouragingpeople to engage in learning:
Freephone information referral helpline and website/w.onestepup.ieBuilding capacityand
supporting professional development in community education throughARNTAS
Community Education NetwolEst. 2007, 1-§ear anniversary conference opened by Minister
Coveney).

=

We have strondzuropeanlinks: designated by the then Department of Education and Skills as
the National Coordinator for the European Agenda for Adult Learning, we lead/partner in four
EU projects across all levels of Erasmus+, are on the Board of the European Association for the
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Education of Adults (EAEA) and ln&ed globally. Cestablished the Network of Adult

Learning Across Borddd ALARBvideo) in response to Brexit, at the AONTAS Lifelong Learning
Summi, with special guest, Secretary Genesaian O Foghllltimately, all our work, and
communications activities aims to advocate for the rights of all adults to engage in learning so
to fulfil their aspirations. Who we represent: Organisations and indal&latommitted to

educational equality for adult&§00 memberdall 16 ETBs, over 120 community education
organisations, adult learning/access departments of Higher Education Institutions, social justice
NGOs, educators and learners across the Island lahllg

This submission has been developed by AONTAS the National Adult Learning Organisation as
part of a public consultation process led by SOLAS the Furdueation and Training Authority.

It provides key recommendations based on the views of adult learners and the expertise of our
membership in order to support the development and success of a neyedOAdult Literacy,
Numeracy and Digital Literacy (ALNEategy for Ireland. It frames literacies within a human
rights framework, which sees literacy as a basic human right, the foundation for engaging in
lifelong learning, and essential for engagement in social, civic, cultural and economic spheres of
life. It is incumbent upon all stakeholders, government departments, agencies and education
providers across the tertiary system to deliver an effective, actionablgedd Strategy that
addresses the longtanding, systemic issue of adult literacy in Irelandaddition to the areas
outlined in this submission, broader maeevel structural inequalities (including poverty)
manifest in educational inequalities and must also be tackled if we are to achieve positive
change for adult learners.

W[ A 0 S NIt §urshit of othér Buman rights. It confers
wide set of benefits and strengthens the capabilities of
individuals, families and communities to access health,
SRAzOI A2y 32X SO2y2YA0: Lkt
(READ Educational Trust, 202

AONTAS welcomes the opportunity to contribute to the new ALND Strategy and advocate for

the inclusion of learner voice, the promotion of positive learning experiences and the
development of strategic actions to address the unmet needs of people within #neas of

literacy, numeracy and digital literacyin addition, AONTAS urges SOLAS and the Department

of Further and Higher Education, Research, Innovation and Science (DFHERIS) to develop and to


https://www.aontas.com/european/nalab
https://youtu.be/NarwPaWwVqA

promote inclusive mods of literacy learning, including community education, and to support
the development of a new structure focussed on educational equality.

As part of taking an evidengeformed approach to this submission, and in response to a
request by DFHERIS and B8LAONTAS has conducted research with adult learners to identify
their views, experiences and recommendations in literacy provision and strategies for outreach.
In addition, AONTAS has collated research findings across the jurisdictions of Northewh Irelan
England, Scotland and Wales, through our aforementioned network NALAB, to highlight trends
and offer a regional insight into the provision of ALND across the UK. These papers can be
found in the appendices of theibmission.

AONTAS urges SOLAS and the Department of Further and Higher Education, Research,
Innovation and Science to identify the barriers faced by adult learners, and potential learners,
engagng in all forms of literacy provisioBpecial emphasis must be placed on listening to the
needs of specific cohorts and understanding their life circumstano®iso, it is important to

note that many people with qualifications across the National Franmkwb Qualifications

(NFQ), experience literacy, numeracy and digital skills difficulties. These cohorts include, but are
not limited to:

Firsttime and parttime maturestudents

Those living in disadvantaged rural areas
People in unstable angnsustainablemployment
Migrants

Lowqualified adults (those with less than an upgcondevel),
Early schodkavers

Individuals experiencing logrm unemployment
Asylum seekers

People withdisabilities

Travellers

Roma

LoneParents

People experienog homelessness

Those in receipt of social welfapayments,
People living ipoverty
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1 Those from or who have loimcomefamilies
SubstancéMisusers
1 Those who face discrimination based one or more of the Irish Human Rights and
9ljdz- t AGe [/ 2YYAaaAz2y OEuaNSany/ASRO@REzy R4 Q dzy RS N
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Each group must be engaged with and consulted on their literacy, numeracy and digital literacy
needs.This should include specific target numbers for each group with a transparent research
methodology and reporting process.his process should allow for meaningful engagement and
seek to identify structural, social, and dispositional barriers. Therefoeatiog an evidence

based Strategy that is robust in its capacity to meet the needs of all learners. To support this
outreach process, a range of key stakeholders across statutory agencies and civil society
organisations should be identified that can erabhd support this process in a partnership
approach.

In addition, this new Strategy offers an opportunity to deconstruct assumptions that certain
groups are hard to reach or lack motivation to engage in learfiQINTAS encourages SOLAS
and DFHERIS toaw on inclusive learner voice mechanisms that work in partnership with
learners, such as the National FET Learner ForWe must create a shift in mindset in order to
improve our approach by moving towards an understanding that some voices are not hard to
reach but are often seldom heard (Flynn, 2013). Outreach strategies should be leantexd

and utilise qualitative research methods such as interviews and focus groups to ensure that
guantitative data is contextualised and rooted in the lived experiesfaddose cohorts the new
Strategy should be most concerned with.

Barriers identified by learners
As part of our contribution, through the National FET Learner Forum, AONTAS conducted two

focus groups and an online survey with 92 adult learners to ifletite barriers faced in
promoting learning opportunities in the area of literacy, as per figure 1 (see also Appendix X).



Figure 1 Data results from focus groups (National FET Learner Forum, December 2020)

What are some barriers you see in promoting literacy, numeracy, and digital literacy (IT skills?)

Perceived Stigma e Learners would like to see feelings of shame,
embarrassment or fear around improving literacy
numeracy and digital literacy skills be alleviated

Digital Skills e Learners felt that digital skills would continue to
become more and more important in the modern
world

e |earners want to see digital skills incorporated into all
literacy and numeracy course

Disability Supports e Learners with disabilities would like their course
materials to be accessible, with limited text, large font,
and visuals aids included

COVID-19 e Learners would like digital skills courses to be
prioritised in the reopening of centres

e Learners would like tutors and learners to have access
to all IT needs necessary to teach and learn online

2. Set measurableargets and utilise appropriate learnecentred tools in the new ALND
Strategy

The new ALND Strategy must provide measurable targets and focus on educational equality by
supporting target groups as previously outlined. Success means different thingfeterd

people and therefore learners must be consulted with direddgch learner must have the
opportunity to identify and discuss their individual learning needs and describe what success
looks like to them.



AONTAS thefore suggests that the new Strategy
considers tools such as tiéy Journey: Distance
Travelled Toowhich the Department of Rural and
Community Development and Pobal have
developed as part of a joint initiative to develop a g
soft skills measurement tool, working closely with
Quiality Matters, Trinity College Dublin, andco |
created with Local Development Companies. Thef
tool helps initiate conversation, assess needs, an¢
plan steps in conjunction with the service user (or ¢ »"

learrer in this context) to address the identified < —

needs (again, which would be ALND skills needs here). The tool also gathers ebmmm:e

data which can be used to identify gaps in services and help plan local service provision and

over time this can helproviders to improve their services. It has the potential to highlight good
practice, support the sharing of learning, and demonstrate programme impact. One of the five
az2Ffid ailAatta FNBlLFLa YSIFadz2NBR Aa Wt AlSodde yR Y
the area of measuring ALND skills to produce a range of valuable data that would help to

identify where the new Strategy is achieving its goals and where requires attention. For the

most recent update on the Toolsée2 6 I | Y R v dzD2D)Reépért omthell 1 SNA Q 06 H
Development of My Journey: Distance Travelled. Fawthermore, clear and measurable

targets should be a core part of this Strategy with an emphasis on learner voice for identifying

gaps, progress made and learner identified solutions when planning each phase of

implementation. The impact of the Stratgghould also include a longitudinal survey and focus

group with a core group of learners that allows SOLAS and DFHERIS to understand the long

term impact of the Strategy. The focus group will allow researchers to engage with a group that

have lower leved of literacy and evaluate the progress or lack of progress made with this group.
Particular focus must be made to engage with the most vulnerable and marginalised learners

and work in partnership with community education, FET, and literacy tutors as key

stakeholders.

3. Promote and invest in best practice examples of literacy learnamgportunities

A fundamental area regarding the social inclusion function of the new Strategy is the need to
reach the diverse cohorts of adult learners whose learning neeaigire a variety of learning
opportunities in order to engage with ALNDL skills provision. By definition, the individuals and
communities furthest from the education system will need alternative educational approaches
to those of the traditional formal aeatation system which has failed them for various complex

7


https://www.pobal.ie/programmes/social-inclusion-and-community-activation-programme-sicap-2018-2022/distance-travelled-tool/
https://www.pobal.ie/programmes/social-inclusion-and-community-activation-programme-sicap-2018-2022/distance-travelled-tool/
https://www.pobal.ie/app/uploads/2020/03/My-Journey-Development-Report.pdf
https://www.pobal.ie/app/uploads/2020/03/My-Journey-Development-Report.pdf

reasons. Echoing the findings of the OECD Report (20299 O&iin thie Digital AgeSocial
Justice Ireland (2020) have also state@\iallbeing in the Digital Agthat

W order to make the most of the opportunitiggesent by digital technology, and to

mitigate the potential negative impacts then Ireland must first address the digital skills
gap.We must develop an education and training system that can support adults

throughout their livesas they acquire skills andhvigate the transitions that will occur

Fad | NBadzZ & 2F GKS RAIAGEHE GNIYaTF2NXYIGAZY

Developing appropriate and inclusive measures across the stakeholders and sectors which

make up the tertiary education system mustthe2elBE F2 NXY | G2 L) LINA 2 NA G &
new Strategy. The new policies developed by the Department will have to be capable of

O2Yol GiAy3a GKS a20A2S02y2YAO0 RIFIYIF3IS R2yS o6& R
levels which fuel the deeper educatial divide and the widening digital divide which continues

to exacerbate social exclusion and economic disadvantage for individuals and communities

Ff NBFReé Fd GKS YIFINHAya 2F a20ASGeod ¢KS RSt AQS
every kindof literacy under the remit of the new Strategy will have to not only be innovative in

nature, but also grounded in the lived experience of the diverse target group which its

interventions are aiming to impact on. Fortunately, Ireland has at its dispasaisituent of

the wider educational ecosystem proven to be effective in implementing exactly said kind of
interventions at local community level; and recognised as playing an invaluable role in achieving

the specifically social inclusionary aims of thesv Strategy (seEommunity Education: More

Than Just a CoursRONTAS2010)

Community education provision in Ireland is regarded on European and international stages as
a leader in bespractice for engaging those left behind and out of traditional formal

educational structures. Of equal, if not greater significance for this new Strategy , the
community education sector is an established national success for being uniquely able to cater
to the learning needs of local communities and individuals in the taggrup. Community
education addresses educational and social inequality, particularly for women, and in doing so
meets a multitude of national policy priorities; including but not limited to increasing lifelong
learning participation rates, improving qufadations and skills for employability amongst the

most underqualified members of society, improving social inclusion, and improving mental
health and weHbeing. A major reason why community education is so successful in addressing
educational inequalitys because it is learnaentred, supporting people to build their

confidence and learning to learn skills, including ALND skills.


https://www.oecd.org/publications/how-s-life-in-the-digital-age-9789264311800-en.htm
https://www.socialjustice.ie/content/policy-issues/well-being-digital-age
https://www.aontas.com/assets/resources/AONTAS-Research/community_education_more_than_just_a_course.pdf
https://www.aontas.com/assets/resources/AONTAS-Research/community_education_more_than_just_a_course.pdf

Furthermore, community education enables access to education that improves ALND skills by
overcoming barriers to participation such as location and cost. Community education also offers
a range of local needgriven supports that depending on community needs may include

mental health and addictions counselling, domestic violence support, lsifdtare. These

supports are particularly important for the participation of women learners who often face
barriers to education due to family responsibilities as evidenced irthét Education Survey
2017(Central Statistics Offic2018).

On the need for including an integrated approach to crossicular mehods for improving

ALND in the new Strategy , it is crucial that a whallgovernment approach is adopted for

accountability as much as for effectiveness. As described by NAliAr@ty for Lifg2020a), a
whole-of-government approach that sees cresdspartmental accountability for developing and
implementing literacy policy requires a combination of crassricular pedagogical methods
implemented across the wider tertiary educatiepstem. Reasons for aspiring to this kind of a

WK 2 f A &-Sest@d, lifaloNPaadilifg A RSy Ay 3 LISNERLISOGABSQ I NB NR?2
strategic actions, objectives and indicators that will deliver positive outcomes for the most
disadvantaged learrre with the lowest levels of ALNDL skills. Borrowing from the vision

outlined in theUNESCO Strateqy for Youth and Adult Literacy £202B) this approach speaks

G2 0KS WySSR (2 F2aG0GSNJ LI NIYSNBRKALA @d 0K Ydz §
LI NByidas tA0NINASA YR GKS 6ARSNI O2YYdzyAideQ 6
grAGlE (G2 GKS WARSYUGAFAOFIGAZ2Y 2F OKIfftSy3asSa vy
and community levels, especially when literacy notiongsugractices and benefits are
O2y&4ARSNBR KAIKft& O2yiGSEGdzZtf FyR O02YLX SEQ 6A06
already provides this key local contextual infrastructure for achieving such a robust and

nuanced nationabtrategy.

4. Ensure a crasdepartmental government approach in the delivery of the ALND outreach
strategy

The new ALND Strategy has the potential to address multiple policy goals across a variety of
Government Departments. This is because

Wiproved literacy can contribute to economic growth; reduce poverty; reduce
crime; promote democracy; increase civic engagement; prevent HIV/AIDS and
other diseases through information provision; enhance cultural diversity
through literacy programmes in nonty languages; lead to lower birth rates

as a result of increased education; and confer personal benefits such as
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https://www.cso.ie/en/releasesandpublications/er/aes/adulteducationsurvey2017/
https://www.cso.ie/en/releasesandpublications/er/aes/adulteducationsurvey2017/
https://www.nala.ie/publications/literacy-for-life/

increased selésteem, confidence and empowermént 6 w9 ! 5 9 RdzOl G A2y £ ¢
2020).

However, the positive outcomes of improved literacy can only be realisedréddites delivered

with a collaborative, strategic and evidenbased approach. In current times, with the complex

nature of society, and the diverse needs of learner cohorts, the issue of literacy cannot be

addressed by an individual Department or agericwill require multiple stakeholders,

including a collective of Government departments forming strategic alliances by coming

together for the greater good and with the aim of shared public policy goals. This approach

must build the capacity of all stakelders involved and include outreach across a variety of
communication channels within different Departments in order to reach people furthest from

the education system. It should equip those charged with implementation with effective skills

for collaboraton through the design of clear goals, shared responsibility and mutually beneficial
alliances. Furthermore, Government services and documents must be communicated in plain

English for the accessibility of people with lower levels of educational attainemehthose

GAGK RAAFOATAGASEAD 4[] SFNYSNB 6A0GK RAAFIOATAGAS
text per page and large font, ammdntain Wz § f BhABdpawgr world in which
visual aids such as pictures and images. Digltﬁ{any groups and organisations are involv
materials are,ofter) inaccessible to learners in, affected by, or have some partial
withdisabih U A Saé¢ o! hbe¢! {Z I\IZ'B”éHLﬂzoyé)\c'))\f Ale G2 I
(Bryson et al., 2006).
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Successful Outreach

As part of the National FET Learner Forum AONTAS (2020) met with learners and asked for their
perspectives on outreach for the development of the new ALND Strategy.

Advertisement Focus on advertisement in community hubs, schools,-péfgtes, the
INTREO office, on radio, and videos on social media

Stepping Stone | Emphasise ALNDL services as a stepping stone or gateway to fu
educational opportunities and futuremployment opportunities

Personal and Emphasise the intangible benefits to learners: increased confiden
Familial Benefits | increased independence, familial benefits and communications sk
Individual Learne| Previously enrolled FEEarners should be able to avail of

Assessments assessment for ALNDL courses that run in parallel with their cour|

AONTAS calls for a collaborative focus on educational equality

During the current pandemic there has been a significant
exacerbation oflisadvantage as those with lowkavels of literacy

and lowerlevel qualifications are most likely to have lost their job,
have poorer health, and have fewer resources to engage in the
seismic shift to remote learning. It will further marginalise learners
who cannot progress in further education and training in a remote
context and set back their learning. AONTAS calls for the creation of a
new structure with a tertiarywide approach for educational equality
in the Department of Further and Higher Educati®esearch,
Innovation and Science. For more details on this, pleasé\§8¢TAS
Public Consultation on the Statement of Strategy 202023 Department of Further and Higher
Education, Research, Innovation and Science

5. Ensure employees are provided with free quality learning opportunities that are
supported byemployers

AONTAS urges SOLAS and DFHERIS to increase learning opportunities for employees through
paid learning leave. This should provide opportunities for those up to Level 5 in order to
address literacy across all three areas and in tnonease the adult learning participation rates.

In 2019, 67,000 learners were supported by ETB Adult Literacy Services (SOLAS, 2829, p.8),
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https://www.aontas.com/assets/resources/Submissions/AONTAS%20Public%20Consultation%20on%20the%20Statement%20of%20Strategy%202021-2023.pdf
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yet a study estimated that only 12.5% of those with literacy needs were tistngervices

(NALA, 2020, p.50). The participation rate of adults (at the agea@d5n lifelong learning in

Ireland was 12.6% in 2019, greater than the EU average of 11.3%, and yet lower participation

rates were reported for those with low educatiorattainment (4.2%) and those working in

low-skilled occupations (approximately 6%) (SOLAS, 2020, p.16). Thus, the current situation for

these groups is far below the national target set for 2020 (10%) and the one set for 2025 (15%)
(SOLAS, 2020, p.16)dti  f 42 O0SKAYR GKS 9! Qa GFNHSGO F2NJ Hn
lifelong learning (Eurostat, 2019).

Ly 2GKSNJ g2NRaz GKS RIGlI adaA3shitat SRQGF NS21L8 5
engage in professional development opportue# than people with higher levels of

gualifications, thereby exacerbating inequality, thecdled Mathew Effect (Walberg and Tsai,

1983). We must examine the barriers imposed by people in different vocational areas and offer
suitable solutions to meetieir needs. For example, if a person working in retail is paid the

minimum wage and not provided with time for stutgave they will be forced to prioritise

working in order to pay their bills. This person may also have children and childcare costs to

factor in to their situation too. Policy could address this by guaranteeing employees have free

learning opportunities with paid study leave and suitable childcare services offersileotnat

ensure this person can engage in literacy and progress onto fuldhening opportunities.

Learner success

AONTAS shares learner stories as a mechanism to liste
the experiences and needs of learners while also promotiss
their achievements and the oftetransformative impact of
adult learning for individuals, thefamilies and their
communities. AONTAS believes learner voice is an esse
part of outreach in the adult learning sector. Liz is a prouc
advocate for employees who returned to learning. She
engaged in the Skills to Work programme and developed
skillsin Excel while improving her digital literacy. Liz was given new responsibilities in work due

02 KSNJ adzO0S&aa Ay SRdzOF A2y |yR (GKSy g2y waidl
here.There are currently opportunities for some employees through programmes like Skills to

Work and Skills to Advance. However, there is no guarantee that employees will be provided

with flexibility to attend these due to time constraints in working hours. For people that can

engage, they may need to complete one module at a time in addition tdifiudl working hours

and personal family or care dutiebhis could, for example, mean that a person at Level 2 may
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take over 6 years if undertakingi3odules or less per term, to reach a Level 5 unless they are
provided with paid studyeave.

Conclusion

Success in the areas of outreach, access, support, flexibility, and progression are all crucial to

the performance of the new Strategy in relationXoY LINE Ay 3 LNBf I yYRQA ! [ b5
Strategy must not only target learners with greater ALDN needs as standalone individuals. The
learners which this Strategy aims to support and empower belong to communities that face
significant barriers to particigang in formal education and with unique sets of local learning

needs, often accumulated over lifetimes and

generations. This Strategy must therefore put an

emphasis on the role of holistic, wraggound, area

and communitybased approaches to addressing a

hierarchy of needs rooted in local lived experience of

being left behind and outside of the formal education
a2aidsSyod ¢KS {GNX(GS3eQa SYLKLI
how best to deliver improvements in ALND skills and

> competences within and across communitieatth

authentically connects with their experience of higher levels of not only educational

disadvantage but also of poverty and social marginalisation.

Community education by design and default provides such innovative localised solutions. This
highly devebped form of provision addresses the unique learning, social and financial needs of
the learners and communities they serve and are an integral part of. The community education
sector therefore provides the Department and its new Strategy with a reaage fit-for-

purpose, valudor-money infrastructure that is necessary for achieving its goals over the next
decade. While scale and scope are clear priorities for the new Strategy out of necessity, so too
is the nature, role and quality of the provision whithe new Strategy will need to rely on for

its implementation and ultimate success. Community education in Ireland is a global leader in
this regard. The local, ethe-ground, supportive, flexible and proven pedagogical formula that

is employed by commuty educators within the most disadvantaged communities across
Ireland who experience the most educational marginalisatedangside the lowest levels of
literacy, numeracy and digital literaeys widely recognised as working best to encourage

adults totake the first step to back into education and to improve their literacy, numeracy and
digital literacy.
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The adult and community education sector provide the-présting lifelong learning

infrastructure which caters to thaniquely local learning needs of entire communities
experiencing barriers to attaining higher levels of ALND. Furthermore, plays a crucial role in
overcoming these barriers by using a model that empowers learners, their families and entire
communities ina supportive and flexible way. Issues surrounding the shame and stigma of
lower educational achievement are bypassed by community education. The new Strategy must
encourage, develop and promote adult literacy, numeracy and digital literacy through trusted
local communitybased institutions with established positive reputations and credentials rooted
in a strong track record of having a positive impact on local community life. There must
therefore be increased rinfenced multiannual funding for organisatis who already excel at
RSEAGSNAY I LINRPINI YYSEA YR O2dzNESA GKIFG Ay@2t 0
digital literacy.

Adults Learners with greater literacy needs are often also learners with disabilities; Travellers
and Roma; home carers; wen; learners in Direct Provision; learners impacted by
homelessness. Issues learners face are not distinct isolated features that can be dealt with
independent from their lived experience of other forms of educational disadvantage, social
marginalisatiorand economic disenfranchisement. There are key populations where specific
efforts to engage and provide communityased supports would not only fulfil the promises of
the new Strategy, but would also bring about positive outcomes across other Government
DelJ- NIIYSydaQ adGNFiS3ASaad C2NJ S HitedtodthéNatiodiak Sy S 6
Action Plan on Apprenticeship821-2025 (for more please see the AONTA®mission to the
Department of Further and Higher Education, Research, Innovation and Skpgmneaticeship
Action Plan 2022025 Consultation Papeand the newNational Plan for Equity of Access to
Higher Educatiofforthcoming) to ensure success over the coming decade.

Strategic actions must be calculated for bringing about sustainable positive change. Any actions
within the Strategy to encourage, develop and promote Literacy, Numeracy and Digital Literacy
must appreciatettat although they may
seem like discrete and separate pieces thd
can be tackled and resolved individually,
they are, in fact, interconnected outcomes
of the same problem: intergenerational
educational inequity. To be successful, thig
Strategy must therefiee take actions which
fundamentally address the underlying
issues that have created the current



https://www.aontas.com/assets/resources/Submissions/Apprenticeship%20consultation%20AONTAS%20Final.pdf
https://www.aontas.com/assets/resources/Submissions/Apprenticeship%20consultation%20AONTAS%20Final.pdf
https://www.aontas.com/assets/resources/Submissions/Apprenticeship%20consultation%20AONTAS%20Final.pdf

disparity between those who have higher proficiency in ALND and those who have not. In short,
actions which succeed in encounagj developing and promoting one area should also be
FOlA2ya GKIG adzOOSSR I ONR&aa Fff NBFAD bl NNBg
learners will miss the opportunity to make systemic changes for entire communities and society

as a whole irthe longterm.

Finally, those in the Department responsible for developing and implementing this Strategy
must be cognisant of the broader purpose of learning, which goes beyond meeting the skills
needs of the economy. Although the following was discdsaad proposals made, twenty
years ago in théearning for Life: White Paper on Adult Educafepartment of Education

and Science 2000, 14) many of its keygylecommendations still stand in relation to all forms
of literacy:

Within the adult education sector itself there is a number of competing needs to be
addressed. These include the need to significantly increase the scale and flexibility of
existingprovision, to promote strategic shifts towards adtriendly policies within

existing institutions, to invest systematically in the development of core supporting
services such as guidance and counselling and childcare, and to provide for an increased
role and funding for community educatiobarge scale increases in adult literacy
investment, expansion of capital provision, implementation of an ICT programme for
adults, specific equality initiatives to improve participation of marginalised groups,

and stuctural developments are also neededGiven the scale of change needed, the
D2OSNYYSyiQa LINA2NARGE A& (2 SELIYR GKS T8
services for adults, and to concentrate fee relief on those most at risk. The impact of this
policy will be monitored to assess the talip by different target groups, particularly

those with less than upper secotevel education. (emphasaided)

Improving ALDN also facilitates personal development, and the flourishing of healthier,

creative, eonomically vibrant and culturally integrated communities. Where ALDN improves,

so too do levels of civic engagement and democratic participation. As outlined by NALA (2020)
inLiteracy ForLie WO¢ B KAA RNI & LI NIt St asedbyAnfartys KS OI L
Sen and Martha Nussbaum. The capabilities approach emphasises the role of basic education in
2NRSNJ 2 LINPOARS (GKS 2L NIdzyAGASE F2N aYSI yA
fAPSad ¢KAA dzy RSNE (I yROdA 2yF @ff MITSNLE @R €T 2 NIt @Aa
promotion of literacy as the cornerstone of awglldzy OG A2y Ay 3 | YR Ay Of dza A @8
12). Underpinning the Strategy must be an appreciation for how all forms of adult learning and
Literacies canwiden& RSSLISYy LNBf I yRQa O2ff SO0 jud&, O02Y YA
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https://www.education.ie/en/publications/policy-reports/fe_aduled_wp.pdf

characteristics that must continue to be nourished by Government so they may come to define
SOSNERI& fATFTS 2y (GKAA A dheymaRenkiad iNIhaiDNRbOfh@ & LI2 LIdz
wider educational ecosystem for the generations to come.

5N bAlI YK hQwSAffte& o0/ 9h0X 5SIFENDKIAT [ gf Sa:
Olinger (Information and Policy Officer)
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Adult Literacy, Numeracy, Digital Literacy Strategy Consultation:
The National FET Learner Forum



Adult Literacy, Numeracy, Digital Literac
Strategy Consultation

The National FET Learner Forum

Report Prepared by: Kalianne Farren, Akisato Suzuki
and Leah Dowdall

th
18 December 2020

Rialtasna hEireann (7
Government ofl reland 3‘;'"' ,, A0 d...,

S LAS
1'::1 xtl::r:ifng | earn ing work s




(Yo Lo 1T T T 3

Y111 g oo (0] (oo V25 3
100 100 1 PP PPPPPPPTTPT 5
FOrumbDISCUSSIONS FINGINGS......uuiiiiiiiiiiiime e e e eeeees 5
SUNVEYFININGS et eeeeeee ettt e e e e e e e e e e e e e e e e e e e e e e e e e e e s ame e e e e e e eeeeeees 10
(070] 0 [od 1151 o O TP PP PP PP TP PPPRP 11

Y o] 011 T [ 12



Under the auspices of the National FET Learner Forum and at the request of SOLAS, learner
feedback for theAdult Literacy, Numeracy, Digital Literacy Strateqy Consultaiasn

gathered. A total of 92krners took part in this consultation process from six ETBs and

seven Community Education centres. Learners came from both FET aiI Boinnded
community education provision. All were currently actively enrolled in an FET or Community
Education coursd.earner feedback was gathered through virtual focus group discussions

and a learner survey. The findings presented in this report, come from the major points
raised by learners.

Two specific purpose virtual focus groups were held on thetAdh@racy, Numeracy, and

Digital Literacy Strategy on 3 December 2020 and 8 December 2020; a total of 9 learners
took part in these events. These events were open to both FET and Community Education
learners from norETB funded provision. Additional foayreup feedback was gathered

from learners who attended the Laois and Offaly Education and Training Board regional
Forum events held on 8 December 2020, 9 December 2020, and 10 December 2020; a total
of 40 learners took part in the Laois and Offaly regidf@um events.

Forum discussions focused on three core questions. These questions were as follows:

T What are some effective ways your centre teaches adult literacy, numeracy, and
digital skills (I'Bkills)?

T What are some barriers you see in promoting &tsr, numeracy, and digital literacy
(IT skills?)

T What can be done to help improve adult literacy, numeracy, and digital literacy in
Ireland?

All discussions were delivered by a trained facilitator. The findings drawn were developed
though the notes takenuring these discussions.

The learner survey was opened over a period of two weeks. A total of 43 learners completed
this survey. Learners were asked four key questions in the survey. These questions were as
follows:

1 Do you agree with the statement: "Myeracy, numeracy, and digital literaskills
are/were well supported in my learnirexperience"?


https://www.solas.ie/alnd-strategy/

1 What are some examples of effective literacy, numeracy, or digital literacy training
you havereceived?

1 What are some challenges ydhirtk learners face in improving théiteracy,
numeracy, and digital literacskills?

1 What do you think can be done to improve literacy, numeracy and digital literacy
skills acrossreland?

As part of the survey, learners were asked to voluntgmityvide additional demographic
information. The majority of responses were from learners at the age of up to twieaty

(72.1%) and male learners (67.4%). Twenty responses (46.5%) indicated belonging to at least
one of the following groups: Traveller ooiRa (3 learners), living in Direct Provision (3

learners), homeless (2 learners), lone parent (2 learners), person with a disability (6

learners), nomative English speaker (3 learners), and person born outside of Ireland (8
learners).

The total learners who participated in both Forum events and completed the survey came
from a variety of course levels and across a number of course programmes. The breakdown
of learners by course level who participated in this consultation process ctoubéd in

Table 1 below. The breakdown of learners by course programme can be found in Table 2
below. The survey responses correspond with the 26 learners who responded to this
jdzSaiAz2ys y20 GKS no fSIFNYSNE Ay dagoyf oK2
consists of responses where learners gave their course name, but the course did not
correspond with a course level.

25
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11 5 g
5 | 2 .
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Levels 13 Level 4 Level 5 Level 6 Level 710 Unaccredited /
Unknown

m Focus Groups m Survey

Figure 1: Learner representation by Course Level at all Adult Literacy, Numeracy and Digital Liti
Consultation Processes
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Findings

The findings sectiors presented in two key subsections: Forum Discussion Findings and
Survey Findings. Findings from each are presented in both table and descriptive form.
Evidence for both sections was drawn from learner feedback gathered.

Forum Discussions Findings

The able below presents key findings from the Forum discussions. Findings are presented
by question. Each topic is expanded upon in the written passages featured below this table.

What are some effective ways your centre teaches adult literacy, numeracy,digial skills (IT

Oneto-one Support

Peer Learning

Tutors

skills)?

learners believe or#o-one support helps to improve
their literacyskills

Learners believe peer learning is an effective feature
literacy, numeracy and digital literatgarning

Learners praised their tutors for being patient, positi\
andencouraging



Class Atmosphere 1 Learners believe an open and welcoming class
atmosphere is a key ingredient fenccess

Practical Learning 1 Learners appreciate the opportunity practice the
skills they have learned in class in a handsnanner

Recognition of Prior Learning 1 Learners felts they learned more when their prior
learning was considered in the delivered of their
lessons

What are some barriers you see promoting literacy, numeracy, and digital literacy (IT skills?

Perceived Stigma 91 Learners would like to see feelings of shame,
embarrassment or fear around improving literacy
numeracy and digital literacy skills akeviated

Digital Skills 1 Learners felthat digital skills would continue to
become more and more important in the modern
world

91 Learners want to see digital skills incorporated into a
literacy and numeracgourse

Disability Supports 1 Learners with disabilities would like their course
materials to be accessible, with limited text, large for
and visuals aids included

CoVvIB19 1 Learners would like digital skills courses to be
prioritised in the reopening atentres

1 Learners would like tutors and learners to have acce
to all IT needsecessary to teach and leaonline

What can be done to help improve adult literacy, numeracy, and digital literacy in Ireland?

Advertisement 1 Learners would like increased advertisement with cle
messaging around course affordability aactess



Progression Pathways 1 Learners suggested that literacy, numeracy and digit
literacy skills to be promoted as starting point to takir
other courses and gaining othskills

Promoting Wider Benefits of 1 Learners would like theider benefits of literacy
Learning learning to bepromoted

What are some effective ways your centre teaches adult literacy, numeracy, and digital
skills (IT skills)?

When discussing the effective ways that their centres teach literacy, numeracy and digital

literacy, learners found small class sizes ane-to-one supportthey received very helpful.

Having a small number of learners in each class meant learners cauttbgedirect

support from tutors and are able to focus on their work without distraction. Some learners,
including learners doing neaccredited literacy courses and learners with disabilities, are

receiving ongo-one support in their classes. These lgans felt this is the best way to

improve their skills, as the classes could be tailored to their specific needs. As one learner
SELX I Ay SR Z-to-ane Supparbaind tiey d® make sure we really understand
SOSNBIOKAYyIDE

While learners felt that smallats sizes were preferable, they also appreciated the

opportunities to engage ipeer learning Learners enjoy being able to turn to their

classmates for support and to discuss the topics they were covering in the class, both during
class and during breaketween classes. They explained how the acquired nature of adult

literacy, numeracy and digital literacy meant that learners could build their own confidence

08 &dzZLILRNIAY3I 20KSNEP® 'a 2yS fSIENYSN SELX FAY
someoneé &S Yl & KI @S (y26y |062dzi y20KSNE a2 4S

Learners felt that theitutors were very important to their success. Learners spoke very

KAIKEe 2F GKSAN (dziza2NB>X RSAONAOAY3I GKSY |a «a
appreciated how tutors respected learners. Tutors were described as being able to pick up

gKEFEG €SIENYSNAR FNB adGNUWzZA3IfAYy3 gAGK | yR T20dz

f SFNYSNI SELIX I AYyAy3dT aiGKSNBQE y2 &kAK GKAYy3I |
spoke about how tutors are able to draw out their skills from their past experiences and

0dZAf R GKSANI O2yFARSYOSS 6A0GK Fy20KSNJ fSF NYySN
OKFYy @2dz SOSN) (1K2dzZaK{i @2dz RAR®E

Learners also describaetiss atmospher as very important to their success. Learners
appreciated the open and relaxed atmosphere of their classes. Many learners contrasted



this with their previous experience in school. Adult literacy classes in contrast were

described as infanal and moved at a flexible pace, allowing learners more time to focus on
aliAftta 2N 2LA0a GKSe F2dzyR OKIFffSy3aAayas gAi
GKSNBQa ySOSNI Iyeé NIzZAK®DE

When discussing their courses, learners praisedottaetical learningnvolved in their

coursework. Practical learning, they believed, allowed learners to relate their coursework to

their everyday lives and to understand how classroom lesson can be applied in the outside.

This was specifically mentioned learners with disabilities, who found it easier to grasp

concepts and learn when skills are applied to real life situations, and they are able to

LIN} OGAOS GKSY® hyS tSIFENYSNI RSAONAOSRE aaz2ysi
computer about shopping®dd F22R YR RNAY 1 ®¢ [ SINYSNR FSti
for numeracy courses, where lessons can be more abstract. They wanted to see numeracy
lessons focus more on life skills that learners will use, such as paying for something with

coins or notes, or reading a bill or a receipt.

Finally, learners found that theecognition of Prior Learninelped ensure literacy,

numeracy and digital literacy lessons were shaped to best meet their needs. Learners came
from a variety of backgrounds with diversgperiences and had varied reasons for returning

to education. These experience in turn had in impact on what they brought with them to the
classroom and what they wanted to learn. Each had specific goals for improving their skills,
for example getting inMed in local community activities, helping their children with their
online learning, and buying and writing a birthday card for a loved one. Learners felt they
could draw on their past experiences to help shape their individual learning goals. They also
felt showcasing the skills they already had when they entered the classroom would help the
tutor and learners better be able to identify key areas of focus for development.

What are some barriers you see in promoting literacy, numeracy, and digitetdicy (IT
skills)?

When asked about the barriers to promoting literacy, numeracy and digital literacy in

Ireland, learners spoke about theerceived stigmahat can be associated with having

limited literacy or numeracy skills. Learners identified feelmfgshame, embarrassment,

and fear of the unknown as factors stopping them from accessing a course. Learners

described first enquiring or going to an educational centre, but not following up because of

these feelings. Learner wanted to see this stigma adsled as part of a wider promotional

OF YLI ATy FNRdzyR ft AU0SNIOe tSIENYyAy3Id !a 2yS S
y20G Ff2ySs (KS&@ NP y2i addzaZJARX yR G0KFG KSf
learners would access literacy numeyamnd digital literacy courses if the stigma around

these services was tackled.

Learners felt more focus should be placed on incorporadiggal skillsinto their literacy
and numeracy courses. They felt that digital skills were very important, pariigindight



of the ongoing restrictions dueto COMMDp® ! & 2y S £ SI NYySNJ SELX | Ay S

0KS FdzidzZNBZ YR AG Ft26a Ayia2 SOSNRIOKAY3
incorporated into their other courss by using a hybrid approach to learning, for example
completing half of their adult literacy coursework on paper and the other half on a laptop or
computer.

Learners with disabilities wanted to see maligability supportsspecifically for literacy and
numeracy offered across all courses. They felt that sometimes course materials contained
too much text, or had a small font size that makes these materials difficult to read. They
suggested that all materials be presented in an e&sd format with largdont and

minimal text. If these materials were paired with visual aids such a photos or images, it
would be more accessible for learners witisabilities.

Learners also spoke about the current barriers relate@@VIB19restrictions. Learners

who werelearning remotely missed fade-face classes, and felt that basic skills courses,

and particularly basic digital literacy skills courses, should be prioritised when reopening to
OSyiNBaod ''a 2yS S NYSN SELX | A y&caputérA ( Q&
GKSY @2dzQNB |G K2YS3:I @&2dz Oy KIFINRfe& 3ISia 2
gAGK Iff ySOSaalNB L¢ adzZlJ2 NI G2 K2fR Of |
to supply devices to those in need, they felt device as®esuld remain a barrier to some
learners who could benefit from improving their literacy, numeracy or digital literacy.

What can be done to help improve adult literacy, numeracy, and digital literacy in Ireland?

When discussing how to improve adult tiéey, numeracy, and digital literacy in Ireland,
learners pointed tadvertisementfor these services. Many learners had heard of their
courses through worgbf-mouth referrals from a family member or friend who had accessed
the service previously. While wa-of-mouth referrals were important, many expressed
concern about learners who were not hearing about the supports available. Diversity in
methods of advertisement was seen as key, given the potential limited literacy skills and
digital literacy skills ahose who benefit from taking a course. Learners suggested that
courses be advertised through social media, in community centres, in INTREO offices, and
on noticeboards in local shops, primary schools and the post office. One learner had taking
part in door knocking and leafletting for his/her centre, and commented that potential
learners appreciated this personal touch and being able to ask questions about the services
available. Learners also felt the open access and limited cost of taking a coursauwggs a
benefit. To ensure potential learners were aware of this benefit, they recommended that
advertisement include information on affordable services and how to athess.

Framing literacy, numeracy and digital literacy courses as linking to otheataoial

progression pathwaysvas seen as important. Many learners who began in a course to
improve their literacy numeracy or digital literacy course were able to progress onto other
courses in their centres. They suggested adult literacy, numeracy aital tigracy skills be
emphasised as a gateway to further skills and learning, to encourage learners to access
GKSaS aSNBAOSad 1a 2yS fSINYSN SELX FAYSRE
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Finally, learners believed that more learners would take a course if they were aware of the

wider benefitsof literacy, numeracy and digital literacy learning. Learners spoke about the

ways in which taking their courséad greatly improved their lives, including increasing

their confidence, increasing their employment options, becoming more independent, and
AYLINRGAY3A GKSANI O2YYdzyAOlI GA2y aiAftad !'a 2yS
how much it would improvey 8 f ATFSdé ¢KS& NBO2YYSYRSR GKI
highlighted and listed as benefits of the completing a course.

Survey Findings
2 KSy fSIFENYSNAR 6SNB a]l]SRX GR2 @&2dz ANBS 4AGK
digital literacy skills arewel ¢St f & dzLILI2NI SR Ay Yeé €SI NYyAy3
either agreed or strongly agreed with this statement (see Figure 3). These findings suggest
that learners feel their courses are currently doing an effective job of supporting literacy,
numeracy ad digital literacy skills.

Do you agree with the statement: "My literacy,
numeracy, and digital literacy skills are/were well
supported in my learning experience"?

Strongly Diszgree [ 2
Disacree N 2
Neutral | 3
Agree [, 21
strongly Agree I 1S
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from identifying exercises such as creative writing assignments, research skills, reading
comprehensions, and typingractice to specific programs that learners received training on,

such as Microsoft Teams, Outlook 365, Microsoft Word, and PowerPoint. It was suggested

that learners had a chance to learn digital literacy, but not literacy or numeracy, as their
courseswblE F20dzaAy3a Y2NB 2y (GKS aLISOAFfAad 0G2LA
learned IT and, other than that nothing yet because of everything going around they

thought it is more important for us to learn safety ahdt w ¢ @
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some common themes, such as social stigma, lack of confidence, disability barriers,

language barriers, and lack of internet access. With respect to social stigma and the lack of
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disability barriers, dyslexia, and dyscalculia were cited as specific examples. The language

barrier was mentioned especially in the context of learners sehmother tongue isot
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that is not suitable and drop out of the chlB S ® ¢
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advertisement to inform learners of support and services available (e.guyghrjob centres

and social welfare offices); a closer look at whether learners are struggling with any of the

ALND; more tailored help for those in need of support (e.g., atorane class); and better

IT equipment and internet access. One respondentt®K G G KIF X GY2NB | RS
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Both the survey and thdiscussion findings highlight some key challenges that learners face
in acquiring literacy, numeracy, and digital literacy skills. A number of these challenges are
associated with the perceived stigma of needing to learn or a lack e¢@elidence in on@ a
ability to learn. In response to these, learners believed it was important to promote and
celebrate literacy, numeracy and digital literacy learning. They felt this promotion would
increase learner interest in available services and showcase some widbebenefits of
learning.

It was clear from both the survey and discussions that learners felt their literacy, numeracy,

and digital literacy skills were currently well supported in their centres. They cited the one

to-one support given by tutors andi¢ incorporation of peer learning as key ingredients to

this success. Learners also believed that the link between life and learning concepts was
ONAGAOIFE G2 2ySQa lFtoAfAGe (2 Sy3alr3asS gAGK GKS

Many of the recommendations tanprove literacy, numeracy, and digital skills among

adults focused on making materials more accessible to all learners, with a focus on the
supports needed for learners with disabilities, and increasing access to the digital tools
needed to effectively teeh and learn literacy in a hybrid classroom. Learners preferred face
to-facecoursesput acceptedthat remote learningwasnecessaryandwantedto seeafocus



on making remote learning more accessible for literacy, numeracy, andldiggtacy
learners.

These findings have been compiled by AONTAS through the National FET Learner Forum.
Any questions on these findings can be directed to Kalianne Faridaratn@aontas.com
or Leah Dowdaktt |dowdall@aontas.com

Appendix

Survey Responses

Do you agree with the statement: "My literacy, numeracy, and digital literacy skills are/wer

well supported in my learning experience"? (43 responses)

Strongly
Strongly Agree Agree Neutral Disagree Disagree
15 21 3 2 2

What are some examples of effective literacy, numeracy, or digital literacy training you hay

received? (40 responses)

Addiction Studies Level 7 Certification, Mathematitatacy. 1

[redacted for privacy reasons] have been and are fully supportive in not only the training
have done with them over the past two years but fully support my decision in becoming
numeracy advocate

Being able to understand what to dorrectly

Communications and maths

Comprehension

Computer classes, art, maths classes, communications classes

English, maths

| don't know

| had a private tutor that taught me coding and IT

| had help how to write an essay and howésearch online

| have done maths and first aid and personal development

| have never received any training in the above.

Individual literacy support. | also attend level 3 maths class.

I I I S e I

IT and Communications classes
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Learning to use Microsoft 365

Maths and communications

Maths class is effective. The job sheets for practical classes are also effective

Maths, computer skills

Microsoft teams, online mock exams

Microsoft Teams, Office 365, Online Mdekams, PowerPoint

Microsoft Teams, Office 365, Online Mock Exams

Microsoft Teams, Office 365, Online Mock Exams, Power Point for Communications

None
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Not received any yet

Plenty of computers available for use. Library well stocked with basksred for my course.
Tutor and peer support before numeracy exam.

Practising driver theory

Quizzes tests and online learning

To always wear eye protection

Turning it into games

Typing skills

Using the computer

We do work orMicrosoft Word to help with our digital literacy

o I N =Y =) IR IR Ry S Ry e

We done typing on a computer

We have IT classes after break most the time, but so far with everything going around w
didn't get a chance yet to do maths or stuff like that. Since | am doing mechangiakering,
we are still in the process of learning safety and other important skills that you need like | 1

We learned IT and, other that, nothing yet because of everything going around they thoy
is more important for us to learn safety a@PR 1

We were put in groups and had to write and think of things to write on what we were told 1

Working with Microsoft Teams, Word and Excel have helped me improve greatly with my
numeral literacy. Microsoft Word helps greatly with my spelling anditesacy. Another
example would be PowerPoint for communication. 1

What are some challenges you think learners face in improving their literacy, numeracy, a

digital literacy skills? (38 responses)

A feeling of embarrassment for the learner. A aiee fits all teaching style, we all learn
differently. 1




A lack of entertainment

Accessing individual classes specific to literacy/numeracy need. English not my first lang
started primary school in Ireland when | wagers old. We speak [another language] at
home.

Bad eyesight

Confidence

Dyslexia

Equipment, funding, staff facilitation, environments.

CNHza GNJ G§SR YR g2NNASR | 62dzi 6KIFG 23GKSNZI

Having a disability
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I think learners would have difficulty not being able to complete it as quick as someone w
experience

| think sometimes people are too lazy and don't put in the work. It can also be the case of
student that need to get extra attention if they aseruggling in that particular department

If they have learning disabilities

If we didn't have internet access and equipment it would be a big problem. Not listening d
class and having a foreign language could be a problem when it comedéostanding the

work. Some people don't work well in group settings. 1
Internet access, equipment, listening, foreign language, group settings 1
Internet access, foreign Language 1
Internet Access, lack of equipment, listening, language bagieuyp settings 1
Internet access, equipment, not listening, one to one 1
Lack of education and additions 1
Lack of seltonfidence. If their lack of literacy is not picked up at interview for their course,
they may be placed in a class that is soitable and drop out of the course. Lack of
equipment i.e. computers. 1
Listening 1
More read more about mathematics. 1
Most likely it is harder to spell more difficult words and write more difficult sentences. 1
No Internet access No equipmentForeign Language Working in graagssions 1
b2 AYGdSNYySiG 00Sadaazr LR2NJ9y3IftrakKe {2YS |1
Not being able to read and/or write 1
Not enough practice 1




Not enthusiastic Unable to focus 1

Not having people listening to their struggles. Having to ask for help a number of times beg
things happen 1

Older learners can have huge challenges if they have no digital knowledge or if they have
heard of dyslexia dyscalculia that could be thas@n they struggled in school or they have |
school early. Some of them would feel shameful about going back to classroom, or turnin
PC or laptop, or looking for help.

Reading the time, using a computer

Some people are not good at matbswith computers

{2YS LIS2LX S R2y Qi Lizi Ay GKS 62N)] fA1S 3

Speed typing

Trying to learn new skills

Wi-Fi access at home is an issue for learners
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Work experience

What do you think can be done to improve literacy, numeracy adidital literacy skills across

Ireland? (38 responses)

Better WiFi 1
Computer classes in primary school 1
Experience in typing more 1
Extra 1 on 1 classes for students who struggle 1
Extra help in schools 1
Giving hard ware, laptops, better Wi 1
Good communication skills between the teacher and the student. Every organization c
provide laptops across the board and improveRVconnections. More one on one work

with students that are struggling to understand the work. Attendance is a big todleekp

up with the work on a daily basis. 1
Having more computers 1
| think it would be good if a spokesman came by to tell everyone the importance of litel
numericity and digital literacy. 1
It would be good if a spokesman came by toeégktryone how important it is for people to
have those skills 1
Laptops should be provided country wide, better internet access in certain parts of the
country that are lacking good connection 1




Make it less of a stigma. Advertisere with people's stories. Stress that there is help an
support available. Posters using animation in Job Centres, Social Welfare offices etc s
how easy it is to get help. Have a mentor/buddy scheme to help with one on one teach

Make moreclasses for it

Making learning more fun

[EnN

More advertisements about going back to learning. more people telling their stories ab
going back.

More computer time

More courses

More funding for projects and internet skills

More onlinecourses, engagement from participants, funding.

More time to help

No

None it all great

Pay more attention and try get students to understand what is going on

Provide Hardware Better Wi-Fi

Provide laptops having up to date softwameitable internet access

Provide laptops, suitable software, lousy-Wi

Providing Laptops, attend school, providing hardware, and betteFiWi

Providing more learning for people who struggle

Put you into a class with your own levelusfderstanding

Read more books and practice now and again

Simple clear information on line where to get help / class.

Special help

Staff need to be trained to notice if someone is struggling.

Start giving lessons when they start the course
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Tackle the stigma regarding the above, some people of a certain vintage have been
traumatized by their school experiences. Tutors who are specifically trained in adult an
community education need to be employed where they are most needed.

Teach itmore to students

Voiceovers on questions and answers

Yes
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AONTAS & the Network for Adult Learning Across BordBIALAB)
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Introduction

This paperis being submitted to the Department of Further and Higher Education, Research,
Lyy2@FGA2y YR {OASYyOS o05Cl9wL{0 Ay adzZJR2NI 27F
fAGSNI O& oO6![b5[0d ¢KAA& Aada | &dzLILI rBidibnydiJOLAS 2 OdzY S
relation to the public consultation on the development of the newYl€ar Adult Literacy, Numeracy
andDigitalLiteracyStrategyby the Departmentof FurtherandHigherEducationResearchinnovation

andScience.

As part of its reseah and development of a domestic policy position on how best to increase levels

2F [ b5[Z 'hb¢!{ RNBg 2y AGA& LI NIYSNREQ-basadN] Ay i
regionalpicture of how our nearestneighbourg EnglandScotlandWales,andNorthernlrelandg are

faring, through our Network of Adult Learning Across BordeisLAB. The importance of gaining a

better regionalunderstandingof the issuessurroundinglevelsof ALNDLandeducationalequity more

generally, cannot be underestimated as Ireland faces into a-Bostit landscape and begins its

pandemic recovery. Heightened awareness of the social, political and economic interdependence
between our two islands and five jurisdimbs must increasingly translate into reciprocal support and

mutually advantageous cooperation so that the educational rights and opportunities our populations
deserve to benefit from and enjoy can be nourished, enhancedardmised.

This paper summaes general trends in participation and/or attainment in adult education
LIN2EINF YYS& NBfFGSR (2 !'[b5] Ay GKS ! YQa F2dzNJ 2dz
been, on average, a decline in recent years in participation numbers and Iéettaioment in all of

the four jurisdictions. The caveat with respect to the data presented in this report is that there is a
variation in the availability and scope of relevant data across these jurisdictions. Therefore, not all
relevant data are availdd in each jurisdiction; nor are the data necessarily comparable across these
jurisdictions. Nonetheless, looking at all available data as a whole provides a useful picture about the
ASYSNYIf aAaddzrdAz2ya 2y !'[b5] Ay GKS ! YQ& ¥F2dzNJ 2dz

England

In Englandthere areannualdataonthe numberof participationandachievementn Englisrandmath

gualificationsg(Departmentfor Educatior2019).Figurel isthe visualizatiorof thesedata, both as the
absolutenumbersand asthe proportionsto the total populationestimatein Englandg the top row


https://www.aontas.com/european/nalab

usingabsolutenumbersandthe bottom row usingthe proportions,andthe left panelon participation
and the right panel oachievement.

Except for data pertaininp English to Speakers of Other Languages (ESOL), there have been steady
decreases in the participation and achievement. The number of participation has dropped from the
year of 201415 to the year of 20189, by 332,120 for English and maths qualificatidny 308,340

for Englishqualifications by 259,920for mathsqualifications andby 10,580for ESOLTheproportion

of participation to the population has dropped during the same period, by 0.63 percentage points for
English and maths qualifications, 58 percentage points for English qualifications, by 0.49
percentage points for maths qualifications, and by 0.03 percentage poinESOL .

Thenumberof achievemenhasdroppedfrom the yearof 201415to the yearof 201819,by 172,740

for Englishand maths qualifications, by 137,580 for English qualifications, by 110,810 for maths
gualifications, and by 3,410 for ESOL. The proportion of achievement to the population has dropped
during the same period, by 0.33 percentage points for English and noaihgications, by 0.26
percentage points for English qualifications, by 0.21 percentage points for maths qualifications, and
by 0.01 percentage points f&SOL.



Figure 1: Participation and achievement in English and maths qualifications
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Sources: Department for Education (2019); Office for National Statistics (2020a). ESOL: English for
Speakers of Other Languages.



Scotland

Thereare annualdataon enrolmentsin BasicSkillsprogrammespart of whichincludeliteracyand/or
numeracy, in further education colleges in Scotland (Scottish Funding Council 2020). Unfortunately,

to our knowledge statisticsdisaggregateihto eachsubjectisunavailable Figure2 isthe visualization

of these data, both as the absolute numbers and as the proportions to the total population estimate

in Scotland.

Since the year of 20089, the number of enrolmentéas significantly declined on average. The
decrease from the year of 20@® to the year of 20149 is 6,426 (from 9,227 to 2,801) in terms of

the absolute number and a 0.125 percentage point (0.176% to 0.051%) in terms of the proportion to

the population.

Figure 2: Enrolments in Basic Skills programmes in Scotland
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Source: Scottish Funding Coui(2020); Office for National Statistics (2020c).

TheScottishGovernmenipublishedAdult Literaciesn Scotland2020:StrategicGuidancen 2011.This
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examine how the situation changed after the publication of the above strategy which provides more
data.However the caveatisthat the surveywason asmallsale (228validresponsesand,therefore,
it isdifficult to makeanygeneralconclusionsTheprofile of the respondentsvas:174individualsand

54 on behalf of groups arganisations.
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