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Editorial Comment

he Adult Leamer on this occsion s most appropriately imled because,
for the maost peert, it B written by acdult learners for adule leamers,  We
I invited contributions from neny dilferent areas in adult and community
education and we were delighted with the response. We offer here a series of
articles which give a flavour of the range and diversity of adult education
activities in this country at the present time, Whether writers are describing
their first faltering steps in adult basic education or their anempas to progress
their learning at another level, the will and the determination © succeed are
evident. The imporance of adult leaming for individual development is also
highlighted, whether for those studying within their own communities or within
prison walls, It is interesting too to note the manner in which these leamers are
anxious to make their knowledge and expertise available o other adult
learners. But above all what emerges is the appreciation of these adult students
and the sheer joy that they have found in their adult leaming experiences.

It is sad to record that all of this enthustasm and vitality, adaptability and
innovation, which are the hallmarks of current adult education provision, seem to
have been totally missed by those who had the responsibiliy for framing the
White Paper on education called Charting Our Education Future, O course,
adult education will continue to meet the needs of students but it may not always
prosper because, as is clear from the experience of the voluntary adult education
group in Galway that is documented in this issue, there are situations where
official suppont and encouragement are crucial, Please, framers of this document,
do not think for a moment that we are fooled. You can steal our language, you
can talk of liberation and empowenment, you can state the importance of lifelong
learning and the rght of every individual 1o education but only when you
atempt 1o put these noble aspirations into effect, will you begin o be credible.

But, framers, it is not too late. You too can be lifelong leamers and you can
make a good start by reading and reflecting on what the contributors in this
issue of The Adult Learner have to say to you,

I would like to thank the staff of the Curriculum Development Unit in Cramlin

for making their premises and facilities available o us for our meetings and

the members of the Editorial Board for their generous commitment of precious
time and talents,

Liaum Bane, Editor,

College of Commerce, Main Street, Dundrum, Dubdin 14,

Editorial Board,

Tony Downes, A.E.0. Co. Dublin,

Kathbeen Forde, A E.O. Dublin City.

Helen Keogh, National Co-prdinator, YTOS.
Joanna MeMinn, AONTAS Executive.




My Journey into Adult Education

Peg Hanafin

o get o school and get over stiles andd climb through gates when 1 was

only four years old, that the idea of school became a drag. | can never
remember a time when 1 was happy at school,  After spending primary
schoal in a rural four teacher school where ear wigging was the order of the
day, 1 then cycled five miles to the Presentation Convent secondary School,
After the first vear | was sent as o boarder and T was never sure whether this
was because 1 had my appendix removed or because 1 was wild and perhaps
a bit wilful.

Imm_-: liked school, Maybe it was because | had to walk more than a mile

Even though 1 liked most of the nuns, who were the majority of teachers
then, 1 would still have preferred 1o be at home on the farm, milking the
cows, camying water by bucket from the well and doing all the other jobs
that must be done on a farm.  Anything was better than studying. The
comvent had a farmyard and there was never any problem getting me o work
there, When tea time came, that was the signal for long silences.  Except for
the Rosary, all else was in silence. The amazing thing was that the vast
majority of the girls kept that silence. Long silences did not suil me, 50 1 was
constantly in trouble, although 1 now realise that  these extended periods of
sllences developed in me the sense of spirituality which has remained with
me always. The only one T would talk tw was God, and He did not answer
back, and 1 suppose that suited me at the time.

Carefree Years

T was nol sorry 1© come to the end of my school years, 1 applied [or and got
a secretarial job with North Tipperary Co. Council and 1 could net wait for
the day when [ would start working, Alas that was not 1o happen, as my
mather fell ill and I remained at home to care for her. Around that time we
had got a Massey Ferguson tractor and | quickly became attached 1o the
mobility it offered.  After doing all the farm work with horses, it was very
exciting to drive along and speed up with no effort on my part. All the
milking had still 1w be done by hand, and rural clectrification was just taking
off, Life was good. We also had a Ford Anglia car. To get your license then
all you had to do was send off a £1 note, back came vour lcense and away
you went, Leisure time was fishing, catching eels with a table fork, and now
ang then going to a dance, mostly on our bicycles.

Where we lived, on the bank of the river Suir, our nearest neighbour was
over 2 half a mile away, so you quickly learned o occupy yoursell.
“Cuardaiocht” was great then. Owver the winter months we danced to the
sound of my mother playing the melodeon, and then when everyone was




warmed up, we would all play cards, with the smant ones cheating, and then
the rows would start. 1 never remember being bored or lonely in those years.
| had dogs and cats and farm animals galore o keep me company.  Even
though my brothers and myself worked hard in those years and our pocket
money was limited, we always enjoyed ourselves. When we would be
hoeing beet or trnips of tramming hay, we would be reciting poetry like
Dan MeGrew or some other lines that went on forever and ever,

Raising a Family

Then when 1 was just tumed twenty, T got marred and went o live in 2
bungalow in the town where 1 still live. In the beginning, 1 used o cycle
home every day but when 1 became pregnant, that had to stop. For the first
lime in my life I felt lonely and isolated. T did not know anybody and all my
neighbours appeared to be very old and | did not appear to have much in
common with them. The days dragged by with nothing to do.  Afrer all Yo
could only make the bed once, and wash two cups once. It was during this
time that 1 started going back to reading - papers, bools, magazines, anything
o while away the hours while my husband was at work. As he was working
in the family business, his homecoming was always uncertain and we did not
have a welephone.

In the next six years | became the mother of five children. For the nexr
twenty plus years, my time went berween rearing my children and helping in
the business that my husband and myself stared after my first child was
borm. School curricula had changed in the intervening years. T could not
understand how they all liked going 1o school. I never discussed with them
howe 1 felr about school in my day,

As the years passed and the children arrived at Leaving Certificate, each one in
trn went on (0 thicd-level college,  Our oldest daughter decided 10 po o
Trinity College and that was my first encounter with a university. [ remember
the day quite clearly as in fear and trepidation [ escoried her there, This was
an intimidating, uninviting place, with thousands of boys and girls milling
around and here was 1 leaving my daughter behind o fend for herself. 1 was
devastated. T was soon 1o get used to it, Owver the next number of years, as |
attended their graduations at different colleges around the country, T was
always fascinated by the milling crowds and the general exciternent,

Awakening Interest

H:]:r nevw [ Felt that I was lose when it came 1o education.  Our house was full
With all kinds of books, and folders and all the paraphemalia associated
With university, Mow and then 1 would look through them wishing that 1
Could understand. Simce 1969 | had been a member of the [ocal conference
of the St Vincent de Paul Society, serving 45 Secretary under four different
f::i:ﬁﬂm; M:"_wm!ﬁ_ with the society was diverse and included minning

¥& lor senjor citizens and children every year.  This brought you inm




close contact with many people.  When you live with people for a week
yiM |'_||;,'-'|.'|;'t|.l|:'p a bhond with them and more often than naol ||'II.'!|-' will conlide in
vou. 1 felt ill-equipped to deal with the many problems | encountered. |
Er':_;;jn:u_'qj for more knowledge and better insight into what T was doing.
Conversations with my children always came around o0 my ability and the
possibility of doing some course to hep me. Every one of them was
enthusiastlc and encouraging, as was my husband. In 1988 1 buried a much
loved brother, who was a priest and who had taken a Masters degree in
Psychology while a chaplain to a prison in Detrodt U.5.A. He had been my

menlor,

1 started looking at different courses, 1 applied o Trinity College w0 do an
addiction study course but was turned down because 1 was not in full tme
employment in some helping profession. 1 was disappointed but more
determined. In July 1989, my daughter telephoned me to say that the Adult
Education Department in University College Galway had advertised a
Diploma in the Psychology of Counselling. 1 wrote away for the syllabus,
and an application form. For the first time in my life 1 was asked for a CV.
What in the name of God would 1 put on a C.V.F Again my eldest daughter
came to my rescue, When we had gone through the various tasks T had
pedformed over the years, it did not look too bad.

I was called for interview. That day changed my whole life. At the interview
I was asked how would I manage a 200 mile round trip every week
throughout the winter, I answered confidently “no bother®. At that stage I
was forty nine years old and my youngest daughter was twenty two years
old. Our youngest son had come home to the business so | felt free to
choose what [ wanted to do, My husband was supportive and excited for me
and cncouraged me in every way. Then came the disappointment. [ was
turned down again, [ remember well the feelings I had and decided that
perhaps the journey would be too much for me. All the other successful
applicants were [rom Galway. But on the 3rd of November 1989, a
telephone call came to say 1 was o be in the University on Wednesday
evening at $.30 to start lectures. It was such a shock 1 had not time to wiork
oul the implications for me, An applicant who had had been offered a place

had not turned up and it was decided to offer the place to me. T decided that
they would not regret it.

University Days

While doing the course, 1 would leave home at around 2pm, drive to Galway,
go out to Salthill, go for 2 walk on the promenade, get my tea and arrive
back at the University well in time for lectures. The [irst evening 1 was
apprehensive and fearful. When the lecture started, I kept thinking what a
foolish decision T had made and when I realised that most of my classmares
were all in professions, I nearly passed out. The lecturer welcomed me very
warmly and asked me if I had any questions to ask. I was dumbfounded and
shook my head. I had never been any good at speaking in public, because




of my flat mid-Tipperary accent, and with all these culured accents I felt
really intimidaned,

You can imagine how someone out of a class room situation for 32 years in a
class with Ph.ds, teachers, numses, lecturers, and a couple of nuns as well, was
feeling. At break tme the lecturer came over to me and asked me how T was
feeling so far. 1 asked him how much 1 had missed and would 1 be able o
catch up with the class, When the class re-convened, he asked the class o
give me any notes [ had missed and explain to me anything of importance
that [ should know. There was a lot of smiles and then one man said they
had not got into the swing of things as yet. I'was also at a grear disadvantage
in that they all seemed to know each other and many were cbvious friends. 1
fmust say that the class took me to their bosom and in no tme at all 1 fitted in.

What a wonderful decision 1 had made. T absolutely loved University life, 1
loved the trip every Wednesday and I was always there hours before time.
Leaving Galway at 10.30 at night to start the journey home, I used to feel so
happy. 1 felt for the first time in my life that [ had control of my own life, 1
would put on my favourite tape and I would sing all the way home. T would
be nearly sorry to reach home and I would be as fresh as a daisy and on top
of the waorld.

By Christmas I knew that I had something to offer to the class. Twenty years
of “on the ground" experience left me with much practical knowledge and
skills that T did not realise I had and this gave me a great boost. My
classmates were very supportive and when the bad weather of winter came,
I could have my choice of beds every week. Bur | always came home
because the next moming I would be back at the counter.

The Second Year

When the first year ended, 1 prayed hard that I would be retuming for the
second year, My prayers were answered. The second year my eldest son
retumed to do an MBA. in U.C.G. and I now had to travel to Galway on
Saturday as well as on Wednesday. I loved every moment of that year. My
som and myself would meet for lunch, discuss college life and ocur iImmediate
problems and he would give me advice on taking notes, how to use the
library, the best place to study in my free time, and now and then check on
my driving to see if 1 exceeded the speed limit.  All my children were
interested in my progress, and every lecture had o be discussed with my
lwshand, who always gave me valuable feed back. When project ime came
il the repont was good, | was really prowd of hew far T had come,

If only people realised the value of adult education, there would be queucs a
iile I-:m}_.' for every course offered, It offers a whole new dimension o life, a
wonderful life. Meeting people with dilferent points of view, the learing
process, lite experiences, all give a sense of pride and achievement and such
i boost 1o morale,




[ got to know s0 many marvellous people, from lecturers, students, o Pegpy
whe ran the canteen and who always made sure to put by a couple of
sandwiches for me if they were getting scarce.  The second year of the course
was even better for me. 1 now knew that 1 was capable of holding my own
in the class and fully accepted that each person had their own unique
experiences o offer, In the two vears of lectures, seminars, counselling, co-
counselling 1 never once missed or was late for a lecure. Tt did not go
unnaticed by the co-ordinator and when it was commented on T felt really
proud, Many of my colleagues from that class kept in touch with me
regularly and when T go to Galway, I make a point of meeting up with those
still around.

T would love o tell the whole world what a difference that Diploma made
in my life. The joy of graduating. Hearing your name called out by the
President of the college, with all those men in their flamboyant colours
and peculiar hats in attendance. The shaking of your knees as yvou walk
up to the poadium to collect your piece of parchment. No other occasion
in my life gave me such a profound sense of myself and what | could
achicve.

Further Study

I was addicted to studying. While going 1o Galway [ worked in our buginess
during the day. I used to get up at 5.30 in the moming to get my studying
done before the hustle and bustle of our busy household got under way. In
1993, at the instigation of a very good frend of mine, 1 signed on to do an
advanced Diploma in the Organisation of Community Groups with North
Tipperary V.E.C. 1 won't deny that it was a demanding course, where only
the best was good enough, How many times have [ wished since completing
that course that 1 had had that knowledge throughout all my vears organising
groups. Being taught the exact way of organising, fund raising, keeping
accounts, advertising, the day to day mnning of an organisation was just
marvellous. How easy all these tasks appear when the mial and error elemnent
is climinated. This is a course | would strongly recommend o all voluntiry
workers.

The Rural Experience

Attending University when you live in a rural area is extremely difficult ancd
for many it 45 not an option.  Firstly, there is the distance involved, For me it
was a round trip of 192 miles each time 1 had lectures. You must have a
good car and then there is the cost of petrol and meals. And of course there
are no grants towards your fees. Secondly, there is the time factar, which is
considerable and would affect many who might aspire to continuing their
education. People whe live adjacent to third-level colleges do not know how
lucky they are. They have such choice in comparison with people from rural
arcas. It's a pity that the possibility to enhance your life like this depends on
where you live,




Thank God for our local V.ECs The recognition that many people would
avail of further education if available locally is to be commended. We now
see the day when universities offer selected courses o the rural population in
many V.EC. centres, It is cady days yet and many people are not aware of
the enormous benelil these courses bring to their lives.

Twi years ago the Jocal V.EC. asked me to co-ondinate a centilicate course in
The li‘]q::rrm'llml'l}' Aspects of Health and Ageing [or Umiversity Collepe Cork. It
was a whole new experlence for me and when the year was finished, the
students wanted to continue with the course. Needless to say they were
accommadated and they will nowr continue in their studies for a Diploma. This
group of people would nat have met but for the course, and they had much o
offer 1o cach other. Break time was a time of laughter and fun and a time of
sharing. It is essential to have a C.E.O. who is willing and able 1o provide this
facility to persons in il arcas and to encourage people to paricipate in third
level courses locally. | would like to compliment the Adult Education
Department of U.C.C. in responding to the ¥V.E.C's vision and interest in
providing rural students with the courses which they wanted o pursue,

VTOS Co-ordinator

I now co-ordimate a Vocational Training and Opporunities Scheme for the
V.E.C. arvd 1 just love every minute that 1 spend with this group. Last year I
retired from the shop after 30 years behind the counter, thinking that I would
have plenty of time for visiting or maybe take up some new hobby, T am so
happy t© be involved in adult education, my waking hours are filled with
new ideas of how [ can transmit to my students the exciting dimension that
continuing education can give to their lives. The very fact that this group had
the vision and the wisdom to retum o education shows the calibre of the
participants, Their search for knowledge and their commitment to returning
to further education makes them very special people. It is a most rewarding
job for me,

Many of the students who join this course are inhibited and they are often
disillusioned. They experience a loss of dignity, a sense of aloneness and
many have a deep sense of failure. In a very short while | witness them
becoming happy, with a sense of purpnse in their walk and a recognition of
their omwn self worth. T am happy and proud to be part of this great change
in their lives, Since [ joined this band of people who are provd of their
involvement in adult education 1 am completely happy, My husband asked
me recently would 1 like to be young again and my reply to him was *No,
bun T would like to stay this age forever”.

Conclusion
When I came o putting this article on the computer, 1 had asked a friend o

pe it for me as | had never used a computer before. He said to me "Have a
iy at the word-procesaos yousself, We'll see how you get on” 1 did just that.




I am continuing my education as 1 type this document myself, hopefully with
not too many mistakes, This is further proof of the fascination of leamning,
even 1o people of my age. Now that T have accomplished this much on the
word-processor, it has encouraged me to further improve my skills in

computing.

As is evident from what I have written, I nearly did not make it into adult
education. What a tremendous loss that would have been o my life.

Pep Hanafin is VIOS Co-ordinator in Thurles with Co. Tipperary (NK) VEC.




The Liberation Trail

Rita McAuley

y first thoughts in wriling this aicle centre on the hope thart it will
encourage people (o become pan of their community., [ must
honestly admnit that string community work can be a VEry |-|fll'.||:]'!.r

and frightening experience. There will be anger, anxiety, depression,
frustration, cheos and many times when you will ask yourself: what the hell

am T doing here?

It can be very lonely when you fail o convince people that what you are
trying to do may bhe of some benefit to them, You always have to face the
unknown which entails risk and commitment. You will have to be willing to
wait for those whose help you have sought until they catch up with you in
their own time, Most of the time those whom you considered reliable mum
out to be too scared to stand alone or even as part of a group. The opposite
can also happen when others unexpectedly blossom and discover their inner
resources and abdlities. But through all this emptiness there remains the need
to wait and be willing to go with the flow. Nothing grows without some
form of shedding. This is a natural process of drawing together a community.

This article will see me at my most vulnerable as I try to explain that even now
I'm net sure where T.am, in the broad sense, in the community where T live and
work, My hope for Kilmore West 1s for a serles of projects that would accept
people at the point in life where they feel they now are, Trust is a precious gifl
in the community and before any learning can take place, that is the frst most
important factor necessary for the lberation of education o take place.

Childhood and School Days

I was one of thousands of war babies bom in Dublin during the Second
World War, Poverty was rampant in the Inner City at that time. Money was
25 scarce as exira ration boolks. Whatever damage lack of food did o me
medically, brain-wise at six I am told I was as sharp and bright as a new pin.
[ had started school at three and the days were not long enough for me. [
loved classes, my friends, teachers and most of all, I loved the sense of
belonging, School was not only a very safe place for me to be but it also
forms my happiest memories of childhood. At age seven 1 was reading
books above my clagg ape and at twelve | had reached sixth class, good at all
my subjects, especially English. T loved learning and good stories, and at age
thirteen 1 passed my Primary Cert with 99.9% in all subjects,

However, through Decessity, T had o ke a b on my fouteenth bithday. 1
wils Gevastaled by a sense of boss that [ felt at leaving people and places that
could provide me with the food 1 needed in terms of learning. | was




articulate both in English and Irish. At that time the word "education” was
not connected with going o school; it was “learning™. 1 really envied anyoie
who got the chance to stay at school in those days,

Family Life

I was married at age twenty and got on with my life. When it was time for
my three children to go to school, I helped them as much as possible, ]
wanted them to get as much education as they desired. The Leaving Cert.
was the highest | could help them with but the chances were there for them
if they wanted o go further,

All the time they were growing up, I had continued to read as muoch as
possible and to keep up with all the changes that women were bringing
about, especially in health, politics, education and child care. T had always
promised myself that by my fortieth birthday, [ would be free to start back
into the educational process that | had missed in my youth, My childhood
cid give me the incentive to develop my inner resources, Education was the
catalyst needed to enable me o realise my potential. This happened most
noticeably through an Addiction Awareness programme which showed me
the need to develop my self-worth and a proper appreciation of myself,
learn to be free of all guilt and to accept myself as 1 now am.

Adult Education.

In January 1980 1 enrolled in an AnCo course, Return 1o Work. As well as
having very interesting speakers, there was the added incentive of being paid
for the pleasure of being back in a learning situation. It was a most
worthwhile six-month course and at the end of it, I was offered a chance ©
continue for another six months at the Instiute of Adult Education, leamning
office skills, wyping and social studies. T was the only mature adult in the
class which consisted of women from the inner city with an average age of
twenty. It was great working with them and 1 learned a great deal about
myself and my own children by listening to them.

For the next few years [ worked in Citizen Advice Centres until I visited
Colaiste Dhulaigh and met Kathleen Forde. [ felt the need of Personal
Development in order to develop the confidence to express myself beter in
public, Kathleen was very helpful in directing me into a Personal
Development class and also a Social Studies course. Nuala Kelly was the
tutor and [ enjoyed the way she ran the class and got us all w pool our
knowledge and share experiences in an organised manner, The high point of
the course was doing our project for Maynooth College. 1 made friends with
three great girls and we worked well together. We were so proud of
ourselves when we were presented with our diplomas at Maynooth.

In 1985 I decided to do a Psychology course arganised by Kathleen Forde, A
lecturer from Cathal Brugha 5t College ran the classes which were pitched at
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first year college level in order ta give us a taste of third level _f:ll.lirr.- a
challenge andd hard o cope with but we all succeeded., T continued in
Colaisie |]]1|.|[ili.3h with Creative “Wriling ancd we |'|-'l|.|,!|]:i!-i1'|1.‘|.| a baak of our
writings. This was good therapy for me and it helped me to direct my
thoughts about working in my own COTTITIILY.

Community Work

This desire was further prompted by getting involved with a research project
on adult education led by Tom Inglis and sponsored by Aontas. | was part of
a group of 12 women who recorded their experiences of childhood,
rrapriage, family, learning and the role of education in their lives. All of these
ideas were recorded and published in a book called Live and Learn. As a
result of this project, I decided to become a voluntary comimunity worker,
feeling that | had a lot o share with others in my locality. 1 have been doing
this since 1986; it is hard work but 1 am happy to be involved.

since 1986 [ have been working to build up contacts in the community of
Kilmore West on the Northside of Dublin City. 1 started a Community
Playgroup with two friends with Personal Development going on in the
adjoining room.  Addiction Awareness was badly needed in the community,
s [ did a year's course in that area starting with Pre-intervention and
Interventon. While doing this course | had o come to terms with the
different emotions that knowledge like this can bring up in one's life, painful
and traumatic but leading eventually o further personal growth.

Lay Ministry and Partners in Mission

In order 1o deal with the spiritual side of my life and because working within
the comenunity brought me into contact with the priests of the parish, 1 spent
two years in All Hallows College, This experience gave me the knowledge and
skills necessary to work in lay ministry in undson with the parsh team. The
ministry 1 chose was the promotion of adult education. 1 also leamed how o
be critical in a positive way of the church's role in society in the 1990s. Another
step along this road was my involvement in Paftners in Mission (see the anticle
on Partners in Faith in this issue), a community development programme
organised by the Dublin dincese, using Paulo Freire's philosophy as a basis,

I feel happy at the way that all my knowledge has increased my ability o co-
ordinate and facilitate local community groups for the past few years. Bur T still
hunger for more knowledge and learning, There is always something new to
lean and especially when working in the community, skills need to be updated
all the time. Fifteen years ago when I started on my joumey, 1 didn't lnow
where it would lead. 1 love where I am now and have enjoyed the journey to
find myself. “The glory of God is the human person fully alive '(St, Trenaus)

S0 when 1 finally got funding and a premises in 1994, Kilmore West
Education Group was bomn. It is a three-day programme with classes in
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Personal Development and an introduction 1o Addiction Awareness with two
counsellors from Smanhope St The last class of the week is a Writing Group
which some people use as an outlet for the issues that the other two classes
bring into their consciousness. There are fifieen women in this group who
have developed a close bond with each other and who are not only growing
in knowledge of themselves but are also spreading the good news about this
type of user-friendly, locally based leamning experience,

Framework for Future Living

My itwolvement in community based learning gave me the ability to affirm
myself and to validate the work T do. T also got the courage o move on to
my final stage of empowerment in the form of the Kilmore West Joint Care
Community Group. This group consists of local voluntary and statutory
workers who have come together to provide a Framework for Puture Living
in Kilmore West, We now have a catalyst for bringing together the sivty local
groups who have been working hard in the area since the early 19705, Each
group, while doing valuable work, has been very much on ils own up W
oW,

Representatives from these groups now attend regular meetings in order to
produce an Area Action Plan for the next five years. Funding for this project
comes from the Northside Pantnership, As chairperson of the Kilmore West
Joint C:I:E Community Group, 1 am excited at the prospect of my community
finally coming into its own. Kilmore does not have a very high profile within
the Coolock catchment area, but with the energy and commitment that have
been evident at the monthly meetings, prospects are looking good for the
community. This joint care group does not set out to tell people what to do,
but rather strives to make people aware of their inner potential for
development. S0 my leaming is guaranteed for another five years, and in
spite of the anger and frustration 1 have sometimes [elt, 1 have no regrets,

I have lived and loved, laughed and eried, been mehed and moulded, T am
grateful to all the friends T have met on the Liberation Trail.

Rita McAuley is a voluntary adull education organiser and commuinify
worker in Kilmore West, a Dublin Corporation bousing estale on the north side

of the city,
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Death By Neglect

The Mervue Adult Training and Bducation Group

Breda Lymer

Background
his is @ short account af the development of locally based adult
education groups in Galway. The story began in a women's group
which was established in 1984 by two women who were neighbours in

the Mervue community on the east side of Galway city. The women, Breda
Lymer and Mary Keamey, both ‘Blow-ins' o Galway and who stayed at home
ta look after young families, were anxious to get to know other women in
their community. The women approached the local parish priest, Fr, Tom
Tarpey, o wrange access 1o 4 room in the community centre one morning a
week, A notice was placed In the parsh newsletter inviting women to come
along and meet others in the community.

O the first moming over thimy women and assorted babies and toddlers
arrived at the centre.  They came from all sections of the community. It was
decided to meet one moring a2 week and have speakers, share skills and
crafts and topics of interest with each other, For many of the women it was
the first time they had been invelved in a group, others had been involved in
the 1.C.A. or the local Ladies Club - which were still in existence but met at
night. The *Thursday Morning Women's Group" was a great outlet for
women both socially and educationally and participation and attendance
were always high. The women expressed an interest in doing a personal
development course. An approach was made to the V.E.C. for a tutor or
funding. They were unable 1o provide either. The group contacted the Adult
Education Officer, Mr Seamus O'Grady, at University College Galway and the
Health Education Officer, Ms Jacky Jones, at the Western Health Board for
support.  Both organisations jointly supported and funded the course. There
was a gredal response to the advenisement and so many women applied thart a
second course was organised. The courses ran one morning a week for ten
weeks, The courses were very successful.  Running them in the commundty,
in the moming and with creche facilities made it ideal for the women, It was
out of this success that the demand to do other courses grew and this is where
the development of the Mervue Adult Training and Education group began.

Support and Lack of Support

Around the same time, Spring 1986, an article appeared in the Irish
Independent about the Dundrum Adult Training and Education group.
Contact was made with Mr. Liam Bane, an Adult Education Organiser who
works with DLATE. and a meeting was arranged. Five of us set out from
Galway with the suppont of a local parish sister, Mairin Murphy, who drove
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us to Dublin, We leamed so much from this lively, vibrant group who shared
their experience of organising and running day-time adul education courses
with the support of the V.EC. and Liam Bane. We knew this was what we
wanted to do in our own community and we couldn’t wait o pet back w
CGalway to make contact with our AEO at the VE.C and stan organising
classes, We set up a meeting with the CEO of the VEC. in Galway. We
prepared well for the meeting and had high expectations.  Unfortunately, it
was not forthcoming. Firstly, we discovered that the city did not have an
AEO and secondly, the V.E.C, were unable to provide funds or tutors 1o
help us organise the classes, Whatever funding was available went to
Literacy and they organised night chasses at local V.E.C. schools. We were
bitterly disappointed, However, we were not going o be put off so easily
and we then took the decision to organise the classes ourselves.,

We had a strong sense that there was a need for ‘second chance' education
and day-time adult education classes run in the community with creche
facilittes. The women's participation in the personal development courses
proved this, However, we decided o arganise a meeting locally in order 1o
establish if there was an interest in the wider community. We invited
members of the DLAT.E. group to come and address the meeting and share
their experience with us. Ower 100 people tumed up at the meeting. There
was a huge interest and we identified a wide range of casses people wanted
to take, That moring a group of approximately 12 came together to start
work oh organising the classes.

Solving the problems.

Our aim was o establish the group and start classes by the Autumn of 1986,
As g group we had problems in the early days. We were new to this work
and we didn't know each other very well, We decided to try and work
collectively (although we didn't know that word or that way of working at
the time - it just felt the right way to work - for some of usf). This did create
problems as others in the group would have preferred to work in the
traditional committee style. However, we persevered and struggled and
organised. In terms of access to facilities, rooms and premises in the
community we had wonderful suppon from the local priests, especially Tom
Tarpey, P.P. He even gave us rooms in his own house! As our numbers
grew, the demand for space grew and the group fundraised and re-furbished
rooms in the basement of the local church to meet these demands. We also
had a small cffice space and a creche based there.

In the early years, the demand for spaces in classes outweighed the places
we had available to us. We were overwhelmed with numbers. Ouwr
registration momings were unbelievable. People queued from early moming
to register for places. People came from all over Galway city and the
outlying districts to the classes. The range of classes on offer was very wide
and ranged from Gardening, Art, French, Computers, Drama, Bridge,
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Paychiology, Cookery, Irish, Return 1o !'-'rl_lu:l‘p', oy Keep Fit and !'il.'l I'l:lr.'ltln;: - 10
mention @ few! We also organised ‘off-site’ dasses such as Car Maintenance
a1 the locally based RT.C., Bowling and Swimming. We always offered Adul
Literacy classes. We charged a mininum for the classes and prices ranged
From &10 (© £20 for one moming per week over eight weeks, We offered

reductions to those who were unable to pay.

we encouraged and supponed local people with paricular skills to become
pitors.  The uitors themselves participated in group skills/dynamics training
workshops., We enced each term with a nw.r:linj..: af mitors and the core
group, The tutors were given the evaluation forms from their courses. Tt was
here that we developed new deas and organised new courses,

We always provided creche facilities. Our motto was “No Creche - No
Classes” and the ereche was heavily subsidised by the group. In fact most of
the activities were subsidised by the group, We received no direct funding
from the V.E.C. or other organisations. We received a once off grant from
Lottery funds for audio-visual and office equipment. The result of having no
sustained funding was that there were huge demands on the group to fund-
ralse. We organised fMag days, cake sales, ceilis and socials,

The end of year was always an important event. We published a newsletter
and organised a morning where all the participants and itors came together
to celebrate the work of the classes., An exhibitions, pottery, crafts, cakes,
exotic dishes, dancing, poetry and drama were there for evervone to view,
taste and participate in and most importantly to celebrate success. We
wsually invited local councillors, adult education tutors and groups, various
local organisations and the local press 1o these mornings.

Some of the successes of the group were that a Bridge Club, Flower Club, Ant
Group and Drama Group were éstablished in the local community. A video
made by women who attended a video course and workshops was launched.
It documented the work of the group. It is called "A Time for Change”. The
title song, *Dancing Lady” was writen and sung by a local woman Jan Nagle,
J::in alse launched her singing career with this song on the Pat Kenny T.V.
SMNOW.

The group hosted a visit from Mary Robinson when she was campaigning for
the Presidency. She was very impressed with our work and subsequently
menticned us in one of her speeches.

The Wider Effects

One phenomenon which we did not anticipate was that of the ‘pebble in the
pond’.  Since people from other communities were participating in the
classes, a preat interest was shown in starting up in their own communities.
Women from the Barna community approached the group for help in
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establishing an adult education group in their own community. Breda Lymer
aryd Mairin Murphy designed and facilitated a four moming course for the
group, which inchuded sessions on: Why an Adult Education Group?. Starting
a Group, Roles in the Group, Planning and Running Daytme classes. The
Bama group was then established and was followed by the Westside Adult
Fducation group. Then came the Ommnmore Adult Education group. All of
these groups worked along the same lines as oursehees.  We were/are all
voluntary, non-profit making providers of day-time adult education classes,

As the adult education groups began to develop, we collaborated with each
other in order to avoid clashing with each others” open days, registration
momings and classes, We jointly advertised in the local newspapers in order
e save costs, We always supported each others fund-raising events and
open momings. We organised an exhibition and information week at the city
library every September. It was organised on a voluntary basis and
participation was free. This was an opporunity for the groups to come
together 1o advertse and give information on their classes, Other adult
education providers also particlpated in this exhibition, such as the WHE -
Health Education, UCG Adult Education, RTC Adult Education, Slindg,
Diocesan Adult Education, Adult Literacy and many more, The groups
attempted o form an umbrella group in Galway with the idea of jointly
loocking for support, [unding, cheaper insurance and to discuszs other
developmental issues. Unfortunately, it did not take off az the members were
already over-extended in their own groups and it was impossible to make the
commitment required.

Coming to an End

The Mervue Adult Education group organised classes until 1992, In recent
yvears numbers dropped off. This was due to many factors. One was the
success of the idea of day-time adult education and the development of other
groups in Galway. Another factor is that, as a result of the personal
development of many of the participants, several returned o paid work,
participated in training schemes such as FAS programmes, Community
Development courses at U.C.G. and other further education courses.

In recent vears there was difficulty with access o premises. Tom Tarpey had
left the parish and with him went a lot of support. It became more difficult to
negotiate with community centre committees and accessibility and rent became
more difficult v reach. It was around this tme that I left the group, Some of
the reasons were personal. [ was also bumed out and felt frustrated. 1 fele that
what seemed 1w be never ending fund-mising, not getting proper support (what
did we need to do 1o prove ourselves?), dealing with bureaucracy and
commitees made the work more difficult especially for a voluntary group.

In late 1992 the core group, which consisted of nine people, (some who had
been there from the beginning and one, Mary Keamney, who was one of the
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fauncing members of the waormen's group), decided o formally wind down
the Mervue Adult Tralning and Eznlm'-.ulliun proup. It was an emotional
decision [or them o make and dificult bor 1I1:.'m.| !u tell the rest LII'. us, We
ancled up wogether, & small group of regular |‘.li':|1Tl|.ZI]‘.IEII:‘.|I::-i- and organisers, one
night in-a local hotel where we shared the siones of our work amnd regretied

(he demise af the group.

This artiche raises many guestions in my mind. Why did we end up doing the
weork, 1o a great extent, of the V.EC.! Despile many reqguess we were given
no support for our work, The work was done on a voluntary basis.  There
wasdis an obvious need for ‘second chance' education based in the
community with ereche facilitlies. We relied on goodwill in the community
fir support and fund-raising events. Owr ideas were Innovative and ereative,
| wonder if we knew then what we know pow about such things as

community development, sources of funding, paid work, sources of suppon,
how would we have developed?

In this article there is no way that [ have done justice to or given a full
aceount of the tremendouws work and commitment of the group over the
years, We did not know what we were getting ourselves into. While we had
some ideas from the DAT.E, group, nevertheless the experence and struggle
we had, the work we did, the development and contribution we made 1o the
whole area of second chance leaming and adult education in general needs
to be more fully documented and recorded. We were a mighty bunchil

I wish to record with thanks the support [ personally received from Mary
Kearney, my neighbour and frend who started out on the road with me - we
gave each other courage o move forward into the unknown.  Also to Mairin
Murphy and Tom Tarpey who had the keys and used them!, to the core
group - many of us have developed lasting friendships - and to Liam Bane
and the Dundrum Adult Education Group, Jackey Jones, Western Health
Board and Seamus O'Grady of University College Galway for supporting our
first venture into the work,

Breda Lymer is a founder member of the Mervue Adult Training and
Education group. She now works with Combat Poverty as a Community
Develofment consultant on profects funded by the Department of Social
Welfare,
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Partners in Faith
An experience of hope, empowerment and living active faith.

Susan Gannon and Prank Naughton C.5.5.F,

t ig perhaps no accident that this article on Padners in Faith is the joint
effort of two people, one a woman, the other a man, one a lay person,
the ather a member of a religious congregation, one whose work and

community experlences have primarily been in Ireland, while the other has
spent much time abroad. The recognition and blending of diversity, whether
in giftedness or experlence, is a key element in the Partners experience.

We write as participants and would like o begin by offering some waords
from others who have participated in Partners in Faith programmes. The
Radio One religiows affairs programme, Cross Currents, recorded one

participant as saying:

..ihe experience 've bad for the past fwenty five weeks will Mve with
me for many vears fo come. .. instead of being a passive person you're
active and involved... Where there is bopelessness we will inspire
people to bave bope and we won't gef discouraged foo easily
otrselves We'll build citizens who care for their neighbours and are
nof all grab, prab, grab

Another spoke of
dhe great dignity and power thar comes from reglising that your
struggples are connected fo peoples thousands of years ago and thal
Crodd s constant through bistory, all the way through my strugples and

my commurnity’s struggle.

On another occasion the participants were invited to respond to a
presentation on the Ten Commandments which saw them as the Constitution
of a New Society. One group brought In the plastic bags supplicd by a large
supermarket chain and spoke of their experlence of the way that firm actively
discriminates against women workers. Thelr new reading of the
commandments saw them as, among other things, calling for equality of

OpPPOUnILY,

What experience has evolked the comments recorded on Cross Currents, has

inspired people who seldom put pen to paper o write and has enabled people
o make connections between the Ten Commandments and the personnel

policy of a large supermarket chain? All were paricipants on P.LF. programmes,

Throughout what follows we will try 1 communicate w© you what P.LF. is
about, What is put forward is but a flavour because only as a participant can
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you gain a full sense of its meaning and potential. We hope o capture
something of the experience and do justice to its creators and participants.

What is Partners in Faith?
partners in Faith is a programme of acdult faith development made up of 27
oo and a half hour sessions. There are five phases:

- The exploration of the pamicipants’ experience of mystery and their
images of God and how these have shaped their lives,

The discovery of the liberating God of Exodus, of God's dream for
people and the prophetic critique employed when this dream is not

fulfilled.

. An exploration of spirimality,

. An exploration of the God of Jesus (Abba), of Jesus's vision, stance
and action within his own context,

* In the light of Jesus's action for the Kingdom, participants are invited

tor see their personal, group, communal and societal concerns as
revealing God's call. They are funher invited to arrange action to
bring about the fulfilment of God's dream in all these areas,

The purpose of the programme as a whole is to create together an
experience of Christian community where people gain a fresh
understanding of the core liberating message of the bible in relation o
who God is and what God wants. People express these understandings
through their relationships, team tasks, mutual support and co-operation.
Feople experience their own power and ability to make a difference
through action together and they celebrate through praver and ritual a
partnership in faith,

Who devised Partners in Faith?

Eight years ago while based in the Dublin [nstitute of Adult Education and
with a mandate to develop pastoral projects, Ciaran Earley O.M.L and
Gemma McKenna, in collaboration with Michael Reidy, John O'Brien and
Eamon Bredin, ook on the challenge of adult faith development in and
through small groups. They were acting out of a conviction that there was
an urgent need for new ways of being church and a renewed
understanding of the Judaeo-Christian message., They believed that this
could happen more effectively within small groups with a radical biblical
sense of mission and an orientation towards action. Drawing on their
combined Knowledge, skills and EXPerience 48 missionaries (Africa, Latin
America and Asia), theologians, adult educators and ceammunity animators,
they cevised Partners in Faith. The influence of Paulo Frelre is VEry
“Vident. They also drew on the work of Walter Bruggermann, Norman
Gottwald, Karl Rahner, john Shea, Denis Edwards and others. In many
Ways P.LF. might be regarded as a gift from the struggling small Christian

Communities of the South to the established more institutionalised churches
of the Mo,
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Since these beginnings, Gemma and Ciaran, who constitute the core PLF.
team, have collaborated with a wide range of people in running sessions and
at this stage have a wide and extensive network of Partners willing to share
their experlence and skill.

Initially P.LF. was run in the Dublin Institute of Adult Education with a
number of parishes sending teams of about four people.  Subsequently it was
mun in different localities such as Tallaght, Jobstown, Ballymun. Presently
there are courses running in the Ballyfermot/Rowlagh area, in Tallaght and in
Ballymun. In all, groups from over 40 parishes have participated in P.LF.
programmes. The majority of people participating have been/are working
class and come from parishes where the linking of faith and community
concems is given priority. Women have slightly outnumbersd men and the
average age of paticipants has been in the 35-40 age bracket with soine
younger and older people. Each team usually includes a fulldime pastoral
agent from the parish.

The ‘How’ of P.LLF.

Perhaps the best way to describe this is to examine the phrase ‘programme
of adult faith development'. The term programme may lead some to
conclude that P.LF. is a prepackaged set of inputs designed to communicate
its own perspective on given themes. It's not! P.LF. is a process which
facilitates an experience of Christian community. This process contains key
inputs from particular perspectives but they are not ends in themsclves.
What is central to the programme and indeed what the programme is
entirely dependent upon is the willingness of the participants to explore,
articulate and reflect on their experience of the themes being examined.
Time and time apain, participants are invited to say their word, to share
their insights, to honour their experience and to do all this in as creative a
manner as possible. A dialogue is facilitated between their experence and
the tradition so that there is a constant process of affirmation and
challenge.

The word adult is at the heart of the approach, an approach that is founded
on a deep belief in the value of people's experience, ability and creativity.
This belief translates iself into every aspect of the P.LF. sessions.

From the very beginning people are asked to take responsibility for tasks on
a weekly rotational basis, The immediate tasks are:

- the preparation and presentation of local, national and international
WS

- the preparation and leadership of prayer each week in tune with the
topic being explored

- the preparation and presentation of reports and commentaries on

previous sessions
the arrangements regarding refreshments for the group
the maintenance of the working space.
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anel other tasks the teams develop a sense of themselves,

: eraction, of responsibdlity and ownership of all aspects of the
of group ”'_‘_ than hall way through the course the participants are
‘_"mmc'_ " H‘., 'm., ip method for action, This involves listening to each
“'"“}Ih}LI_‘il:l:muﬁ at personal, group, communal and societal level,
::L:;:IT__“;HH what is heard into l:|1l.j|ﬂ-ES and prtE.EnLing an aspect of the
theme to further explore the group's interests. Finally, after research and
planning, each team responds 1o ll.lt' needs of the wh.ulr: groap by_runnjng
o ledrning event on 4 fopic of their choice. In practical terms, this means
that the participants themselves ;lulrn*. r-espnrmlhlc. for the entire sessmr!_
This iz 2 very gxciting, empoOwcCring and creative asprect of the P.LF.
Among the topics explored have been, unemployment, causes of
understanding the church, interaction in groups and care of the

Through these

Proess.
Fﬂ_n.'q..'rt'!.-',
elderly.

Perhaps for the first time in some cases people are asked, in an educational
setting, wha they believe, undemstund, experience and think. Their issues
and their perspectives on their owm issues becomes central. It is amazing to
watch a group of individuals blossom as persons and develop as a team. By
the time the learning events mentioned above happen, what was partial
ownership through team tasks and the highly participative and experimental
nature of sessions now becomes full ownership of process and content. A
sense of responsibility grows throughout the weeks as people realise that
each night depends on them. The willingness to act out of this is evident in
the enthusiastic, diligent and creative ways people enter into eich session
and conduct their own learning events.

Underlying all this is a mutual respect and trust between the participants and
the leading leamers who, as the process goes on, hand more and more
responsibility over to the participants. Tt is, of course, a risky venture bt
even the risks caprore something of the spirit of the faith journey of a group
of differendy gifted individuals,

What Else?

A few points remain to be made in order to bring this amicle to a conclusion.
In our experience P.LF. has afforded many participants an opporunity to
bridge the gap between faith and life. Paricipants involved at all levels in
the development of their communities learn a language which enables them
to translate faith convictions into concrete actions and then use these and
other concrete involvements as material for faith reflections. However, when
the course is finished, what happens? Many miss the support, the
nourishment, the interaction with others. We would see PILF. as a
foundation course, as the beginning of a process. Ideally, at the conclusion of
the course, support or faith eflecaion groups might be formed so that the
praocess of intentlonally linking faith and life in such a panicipative and
Cmpowering way might continue.
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It is imporant to distinguish between the bonk, Partners in Faith, and the
process, Partners inn Faith. facilitated by Ciaran and Gemml. The book,
which outlines the conten amd process of PLLF, and s 3 wonderful resource
i {tself, comes withiout the physical presence of the authors. They are both
VETY expericnoed, resourceful, talented, committed adult religious educators
whose style of Facilitation enables so much al the growth and leaming we
have mentioned above. All practitioners are nol s skilled or a5 wise.

in our experience both book and course are imbued with a particular
perspective, one which some might call liberationist. It takes sides,
challenges the stats quo, civil and ecdesial, troubles rather than soothes,
evokes questions rather than provides answers. 1o all, it sets out with the
intention of disturbing rather than keeping the peace. But then that seems (o
have been the principal occupation of the Jewish carpenter on whose life the
whole project is based.

Susan Gannon lives at Fatima Mansions in Dublin. She is a COm Uiy
activist, who is presently working with Pariners in Faith ir Ballyniin,

Frank Naughton C.5.5p. is a community educator, wbo is presently engaged in
workshop factlitation with local community groufs in Dribdin,
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Thoughts on a White Paper

Liarm Banc

parturient montes, NASCCR ridiculus mus Hovrace, Ars Poefica

o this is it. The sum of the combined wisdom of the education

institutions and agencies, the and result of a costly process of

consulation, including a National Education Conventlon and hundreds
af submissions from all interested individuals and parties,

1 have read the White Paper il 1am not impressec. 1 have read the White
Paper and it is dull, Boring and uninteresting. | have read the White Paper
which has the npenve 10 call itself Charting our Education Future. This is a
misnomeer beciusc thes White Paper is ndt forward-looking. It has more to dn
with preserving the past and with reinventing history. 1 have read the White
Paper and [ have seen the past masquerading as the future. If it weren't so
duill, boring and uninteresting, 1 would be seriously depressed |

Two Approaches to Education

| am an Adult Education Organiser and 1 am based in Dundrum in the
foathills of South County Dublin. [ operate from a simple philosophy of
education, which 1 like to think informs all my work. A basic tenet of this
I“-'|I||f‘-t‘"=EJll':-' is that adult education, indeed all education, must be prinw.ril':.r
concerned with enhancing personal seli-image and with increasing inchivichaal
seli-confidence. It follows that any programme, class or course which does
not correspond with this fundamental principle cannot be called educational,
since it does not affirm and does not allow the fragile human spirit 1o grow
and Aourish. Sadly, there have been too many instiputions, in the name of
education, which have actively discouraged individual students and
succeeded in leaving them with a negative sell image. Indeed, wo often,
those involved in adult education find themselves having to deal first of all
with old wounds, and with having to restore the notion of self-worth and
dignity before any leaming can happen, This is part of the process of
empowerment and libertion and it is founded on respect for the integrity of
the individual learner.

All over this island, there are groups of adults, the majority of them women,
gathered together by day and by night in community centres, in schoolrooms
grudgingly given, in parish halls, even in private houses and of course, in
draughty prefabs, These people are attending adult classes but they are not
being taught, They are leaming.

| m-e_m.iun all of this because the White Paper which 1 have read knows
nothing of this phenomenon or, if it does, then it does not consider it to b
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of any great importance. This makes clear 1o me something which 1 have
long suspected, that there are now two approaches 10 education and that
these approaches are proceeding along paraliel lines. Not only thal but 1
now realise that they must remain on parallel lines. The formal system,
which is the prmary concern of this White Paper, is hierrchical in structure
with the student firmly on the bottom,  The emphasis is on teaching through
a methodology by which the possessors of all knowledge transmit
information to what are presumed to be empty receptacles. This old
fashioned Utilitarian concept is at the heart of this education system,  ‘The
recipients (or students as they are generally called) are trained for
competition in which winners gain the points, the plaudits and enry to third
level, where the process is repeated. Once upon i time, the winners could
be assured of the best jobs; now they can be assured of whatever jobs are
going. And then there are the losers, Well lasers are losers and you can'
console them by telling them that, like the Olympics, taking part is

everything.

The altemative approach o which 1 have referred carlier cannot dialogue
with this formal system precisely because it is an alternative approach. It is
as concerned with learning as it Is with teaching. It operates on principles of
equality and respect, where knowledge is shared, not transmitied, where who
you are is infinitely more important than where you come from, where there
i more interest in facilitation than in control and where we tread softly lest
we tread on your dreams. 1t is also an education approach promoted very
often by voluntary groups, whose members often work longer and harder
than many professionals in receipt of an A post allowance.

In from the cold

| am reluctant to comment on the White Paper in detail Jest | lose any readers
who have ventured this far. Yet it must be done, For adult education the
question is how to come in from the cold and retain what is essential - the
shared vision and the spirit of mutual respect, The section of the document
that is concerned with philosophy contains much that is praiseworthy and
sentiments with which no one could quibble. It speaks, for instance, of
education as a right for each individual and a means to enhancing well-being
and quality of life for the whole of society.! It also endorses the notion of
lifelong learning but even in this section, it seems that the document is
referring to education which is based in schools and colleges. A philosophy
of education is fine and desirable but the test of such philosophical principles
is the manner of their implementation.

Hopes and Fears

Let me say, firsstly, what I hope. The ideas in this White Paper, which is
concerned mainly with charting the education future in schools and colleges,
is couched in language so cautious and all embracing as 1o be almaost
meaningless. We had expected that the broad provisions contained in the
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con Paper would e refined and tht the specifics would be spelled our.
i i hat we have instead is a White Paper which is more general and
A"‘mmn-g')"-\tl:;.xn s Green predecessor. What we have for the most part is a
"m"? Nf u:; )imtitm':ﬂ statements, winch do not threaten any establishment.
:’i?;x:]: lil-'.lll is what was intended, giving lhe. Minister the freedom o do
everything - OF of course, the excuse 0 do nothing,

My hope, then, is that the M.mistcr and her Depantment have purposely
presented their proposils in this way s0 as not o raise unnecessary fears at
this stage and (o avold the inevitable hm\.rls o{ protest from vested interests of
church and state. when, however, legislation has to be framed and hard
chojces have 10 be made, the Minister and her Department will then put in
place their policy and plans, which will put flesh on the grand philosophical
principles referred o above, After all, the document is so.gcncml and so
aspirational that there can e movement in almost any direction. That is my

wild hope.

| fear - and rght now, the fear has established a commanding lead in the
points race - 1 fear that the language is so vague that it indicates that there
will be some tinkering with the present system. There will certainly be new
education bodies o replace old education bodies - boards and councils and
committees 1o beat the band, but there it will end. The structure will not
really be radically altered und the old wars will continue to be fought, but on
new battleficlds. The present owners of the system will retain possession and
where education policy and practice are concerned, there will be no
significant changes.

Adult White Papered Education

We are informed that “adult education and training will be an integral pant of
the framework for the future development of education™, just as we are
informed that “the policy priority will be 1o ensure that suitable and effective
programmes are in place for all who wish 10 overcome literacy and numeracy
problems™, These statements are contained in a section headed Adult and
Continuing Education and Training which tkes up three pages out of a total
of 231. There is not, of course, the slightest indication as to how these noble
aspirations will be put into effect. Just how will adult education and training
be an integral part of the framework and what framework are we talking
about? And who will devise these suitable and effective programmes for
thase who wish to overcome literacy and numeracy problems? How will they
be funded? Where will they be held? And all of this from a Minister who 10
flale has displayed a remarkable reluctance to meet with adult education
interest groups.

F““h”_"mow, a place has been found for this Adult and Continuing
Educalfon. Il is a new and threatening environment. Its name is Further
Education. This Further Education is a predatory animal and it has ambitions

25



of 1 colonial natre, Tt seeks to colonise and to aggrandise the hard won
territory of adult and community education,  Further Education will include
Post Leaving Cert courses, which at present are sited in a limbo somewhere
hetween the fommal schools system and adult education provision.  Further
Education will include the Yocational Training Opportunities Scheme, a
genuine adult education initiative and that, too, will in due course be
institutionalised. This chapter of the White Paper is fronted by a photograph
of a nice young male teacher reading a book for two nice female students
and a nice voung male student, They couldnt even get the gender balance
right - the par-time teacher should, of course, be female and there should
be three women and one nice older man.

Indeed, as worrving as what is included in this Further Education is what is
excluded. The report states that Adult Bducation is characterised by the
voluntary nature of participation.’ Where would you place those voluntary
groups if it should happen that they are no longer required to sustain adult
education programmes, if they are not needed to plan and enroll, 1o advenise
and organise, o make the tea, w wash the cups, 10 clean the floors, to
arrange the furniture, to provide the creche, to flush the toilets, o call the fire
brigade, and o do it all with a smile? Do you think these folk will be granted
a place among the professionalsy (Would they want itf} Who and how many
Further Educationists will take the place of these people?

set Us Free

Despite these fears which are raised by the proposals in the White Paper, we
are nothing if not positive, as we are nothing if not optimistic. 1 have a
message for the Minister and her Department. Tt is simply this -Set us free.
Loase us from the shackles that are now binding us and that are hindering
our growth and development. Minister and Department, you have now a
wonderful opportunity to engage in a process of empowerment and
liberation, for there is now the opportunity to establish an adult and
community education service which will have autonomy,

Of course, where state funding is concerned, we accept the need for
accountability and responsibility and the necessary structures that must be put
in place for this purpose.  There ought o be an Adult Education Board,
which will take full responsibility for the funding and administration of adult
education provision. It would also be responsible for developing adult
education policy and ensuring good practice. It is essential, however, that
this Board is not composed of the usual suspects but is representative of
genuine adult and community education interests,

Tt is something of a paradox that, despite all the frustrations and obstacles,
adult education is stll an exciting and interesting place to work. There is
enthusiasm, innovation, vitality, optimism and the excitement and freshness
of new ideas. There is a marvellous flexibility which allows all of this o
prosper, It must be the primary duty of any new Board to try and ensure that
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this is allowed (0 continue and it can only continue if it is given its own
space. If this is not encouraged, it may well die and this country will be 2
cacder place.  Perhaps il the space i not created, then it may be time for the
people 0 reclaim those unused school rooms which were built with theis
money, simply by occupying them and refusing 10 leave, Then we can learn
and laugh, we can develop and dance, we can ereate and celebrate, sharing
in the ritwal and the mysteries of head and heart and hand.  Set us free,

Now.

Liam Bane is an Adult Education Organiser with Co. Dublin VEC and be is
editor of The Adsudt Learner.

Charting our Education Future, p.6.
Ibid. p. 77

Ibid. pp. 789

thid p.77
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Within the Walls

My Experience with Adult Education

Martin Keane

y first introcluction to the ared of adult education occurred at the
Mbcginning of 1989 in Mountjoy Prison, when | found mysell in the

initial stages of a long prison sentence. Consequently with a lot of
time on my hands, 1 began 1o attend the education unit in Mountjoy and 16
dabble in various subjects such as History, Geography, English and Drama.
To be frankly honest, my participation and my interest in these subjects could
best be deseribed as fragmented, and really it was just a method 1 employed
{0 enable me to pass the tme.

Interest in Drama,

However | must point out at this stage that 1 did develop a strong interest in
drama as a result of being intreduced (o it at this early stage. ‘This was for me
a totally new experience, 45 | had absolutely no interest and very little
knowledge about drama previous to this. | began 10 do small scenes from
plays in the classroom in Mountjoy. This was my first atempt at acting. 1 also
began 1o listen regularly to the plays broadeast on the radio and 1 found them
very interesting, Then in the beginning of 1990, 1 was selected 1o play the
part of a guard in the Hugh Leonard play called Madigans Lock, and this was
an experience | will always remember.

This production was on a fairdy large scale with a professional director and
some well known professional actresses from the outside taking part
alongside us inmates, SO it wis 4 step into the unknown for me. We spent
over three months rehearsing the play and | leamex! a great deal abour live
drama and all that it entails. | must add that ] also had a really enjpoyable
time participating in these get-togethess, Anyhow we then performed for a
whole week 1o live audiences in Mountjoy, and on each occasion 1 really
enjoved the experience. On the last night, friends and family were invited as
well as numerous dignitaries from the outside, including the author Hugh
Leonard. It is hard to describe the *high" which T got from performing in
front of a strange audience. 1t was exhilarating and gave me a massive
confidence boost. 1 was now bitten by the bug of drama, There and then
and ever singe, 1 have continued to participate in whatever prison drama s
available. T will always remember an officer in Mountjoy saying to me after
Madigan's Lock that my pasticipation in that play “had brought me out of my
shell”, and he was right, because previous to that, 1 was quite shy and self-
consclous, But going on stage in front of all those people and really giving it
my best gave a tremendous boost to my self-esteem.




en 1 have taken part in three Christmar? pantomimes 'in Wl:e:uﬂekli
e b 1902, 93, and 04 and again lhq rehearsing and the acting in front ol
' “I“m ' lience has given me great satisfaction, The whole process of drama
N l!w,::g(-:c.nu.{ﬂivc amount of work from everyone involved. In a place like
‘::(“»::Ltl;ama 4% an outlet is 1 believe invaluable for the participants involved
!us it bi'sﬂldl 4 team effort and deminds commitment from everyone.

Since th

Now anl then, | have written Dits ar.ld p?cccs ol plays for radio. l'lowcv?t
most of them have ended up in the bin, hyr[_)fLsinxly enough, | w{mc a radio
play in 1993 and this time | entered it in lhc Listowel Wrn(crs wc.ck
competition for prisoners. Would you helieve 1L.' | won first prize which
came as guite a surprise o me, T wrote the .play in d}e space of three hours
one night, | had the theme in my mind for a wlulc. and when I'sl:mml
writing, it just seemed to flow along, 1 was thirilled o win the competition. It
was another boost for mysell and something which again was a new

experience for me.

Return to Reacding

[ now Wit o retum o around 1991 in Mountjoy Prison where there wis not
really much happening, and 1 began 1o do quite a bit of reading.  Previous to
this, reading was not one of my favourite pastimes, as my concentration span
was quite limited and mosi of the stuff just went over my head. 1 began to
ke an immense interest in cument affairs, reading newspapers, listening to
radio broadeasts and debating issues with my fellow inmates. T was, at this
stage, reading books on psychology, Saciology and subjects which 1 had
never heard of before, let alone understood.  One of the books which really
opencd up my mind was Alvin Toffler's The Third Wave. Here was i
sociofogical analysis which really fascinated me, Until then 1 took most
things in society for granted, without questioning their origin, function or
indeed their very existence.

The Open University

At the end of 1991 1 signed up for # course with The Open University, which
would enable me to study in the Social Sciences.  So at the end of 91 and
throughout ‘92, 1 was studying the Foundation Course in the Social Sciences,
and this 1 suppose, could be termed my first “real” introduction (o adult
education of an academic nature. ‘To be honest, | had no idea what 1 was
taking on. All 1 kpew was that 1 wanted to learn about what makes society
work or at least function. 1 might add at this stage that [ was expelled from
my local Vocational school at age 15, without completing any exams or
gaining any formal certificates of education. In other words, 1 did not do my
Inter ar Leaving or Junior or any other formal examinations.

However, 1 managed t© adjust to the demands of third level education
through this foundation course with the Open University, which really
opened up my mind to 50 much in society which | had previously tuken for
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granted, Studying with The Open University demanded a great deal of
discipline and commitment at the beginning, but most of all, i ook o great
deil of perseverance on my part (0 keep studying. 1t is my experience that
prison can induce a greal sense of apathy among its inmates and | have no
douht that the decision 1 made to invelve mysell in adult education while in
prison has acted as a lifeline © me and has enabled me not o get bogged
down in the apathetic quagmine which prison can induce.

The Value of Learning

Mo matter how 1 may be feeling through the good days and the bad, at least 1
kpow that in the background 1 have my Open University studies to keep up
with, That's not to say that [ have been a really disciplined student who has
always kept up to date with my T.M.As (tutor marked assignments) and
everything, because the opposite had been the case at times and the feeling
of just giving up and throwing the books away has also been very strong at
times. Somehow 1 believe that it Is in times of srroggling with the studying
that 1 become more determined to keep going.  In other words, like most
things in life, if there is no struggle we may never have the opportunily (o
explore those inner resources which studying is directly aimed at.

I know that every six weeks I have to write a TM.A. based on the course
material that I have been studying, This deadline can sometimes act as a
great motivator for me because it s something that I know 1 am obliged to
meel  Again | would like 1o reiterate the impornance of these mativational
Factors which T have to rely on because in prison they are very important,

Anvhow since | started studying with the Open University in late 1991, T have
managed to complete three courses. At the end of each of these courses,
there was an exam to sit. | scem to enjoy working under the pressure of the
exam, mainly because 1 find it very stimulating and I always do better in the
exam than I do in the course during the year. For the three courses | have
completed 1 have passed each one of them, receiving a grade B for each, and
for someane who left school with very litte formal education, I consider this
a good achievement,

Never give up

1 am at present continuing my studies with the Open University and this year
1 am studying a course entitled Crime, Justice and Society. This course
includes many of my favourite topics of debate which is obvicusly influenced
by my present incarceration. 1 am also doing what's referred to as a “hall
credit course’ entitled “Working with children and young people,” another
major topic of interest for me. 5o if at the end of this year, | manage 1o
complete these two courses and pass them, I will have accumulated 270
points towards my BA. degree in Social Studies. [ hope to complete the
course next year by undertaking two more courses which will give me the
final 90 points [ need o reach 360, the total amount regquired for the degree.
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[ Juive every intention of persevering with my studies in order o get my
degree, and 1 am canfident that T will succeed despite the struggles which no
doubt may lie ahead for me. Central 1o my philosophy in life is the matio
“never give up”, ared this sometimes swubborn resistance has enabled me o
gt this far with my studies, [ kriow it will continue to be my navigational aid

(hrough the rest al my studies.

[n conclusion, although my studies with The Open University and overall
yarticipation (o the area of adult education have enabled me 10 develop
intellectually, they have also contributed greatly to the development of my
inner resources, The process has also given me a good deal of balance, So |
would argue that contrary to some peoples perception of education as being
mainly an intellectual journey, it is also an emotional journey, which requires
one to dig deep at times into the untapped inner resources which eventually

enable us students to "never give up” until our goal is achieved,

‘This contribution of mine would remain incomplete if 1 did not acknowledge
the help, encouragement and support that 1 have received from the various
teachers who work in prisons and to whom 1 remain indebted for
unconditionally supporting me and my adult education endeavours over the

past years, — Thank you.
Martin Keane is serving a prison sentence in Wheatfield prison, Clondalkin.
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Returning to Adult Education

Sein O'Connor

today, The shortage in job opportunities has raised the education
requirements for prospective employees and the C.V. has become the
recognised currency even on building sites.

Tw importance of education has never been more evident than it is

A recent study in England has admitted that the Irish emigrant is better
educated than his English counterpart, which means that the Irish are now
competing against each other for jobs abroad. Due to the calibre of present
school leavers, the mature job seeker is at a disadvantage. His only prospect
of acquiting a job is by mising his own standard of education. The idea of
re-entering the education system is a daunting one.  Memories of the old
school days come Hooding back and for many a lifetime on the dole seems a
happier option. While this may be an indictment of the old system, it is a
false assumption in the context of present day adult education provision,

Experience of VTOS

As a second year student on a Vocational Training Opportunities Scheme it is
easy o appreciate the importance of adult education.  Having had first hand
experience of degrading dole queues and long term unemployment with its
endless monotony and self-inflicted isolation, I was very fortunate 1o join an
adult education V.T.0.S. programme in my locality. Now in my final year, |
feel that my newly acquired skills will give me confidence for the years
ahead.

The recent upsirge in the popularity of adult education may be auribated in
no small way to the dedication of the witors. Adult education provision has
come a long way and has finally gained respectability and cumency, The
reasons given by students on the Tullamore V.T.0.S. programme for
attending are as varied as the Sudents themselves, but all are of the same
opinion, OF all the schemes available to the unemployed, the V.T.0O.S. is the
best by far. It builds characler, it encourages individuality and, mosl
importantly of all, it restores dignity.

The hard work and sacrifice of the tutors and co-ordinators, in their guidance,
encouragement and assistance to cach student create a rapport between
students and tutor which breaks down the barrier that exists within the
ordinary school system. A healthy family atmosphere permeates our “school”
and *friendly” debates in history and liberal studies classes are encouraged by
very brave tutors, who often risk their sanity. But at the end of the day
everyone is equal and everyone’s view is respected.
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“All for one and one for all | |
The camaraderic within the group hccon.}es very cvldef\l during organised

yling events when we compete against other V.T.O.S groups. Our
S.p‘ jos ane restimonizels to our unwritten motto “All for one and one for all”.
ri?;’:;m and trips w the theatre are very entertaining but the singing on the
h;;s is most enjoyable; unless of course you are the .bus driver, The .noisiest
person o (he bus usually gets to play the le!nfl role in our drama project, but
we let him of her think it's because of their 1alent. We don't believe in

chattering illusions.

The benefits of the V.T.OS. far outstrip the disadvantages, which vary from
srudent Lo student depending on circumstances. A married man of woman
with a family may experience difficulty with study and homework. Finding a
quiet, peaceful comer 1O work in at home may not be easy. Exams are also a
surain and it is then that we appreciate the younger generation’s ability to take
them in their stride. But here again the old motto “all for one and one for
all" becomes evident and helpful advice is always at hand. As the tension
mounts coming up to exam day, you again feel part of a team and you
become determined not to let the side down. You know that your success is
Cyeryonc's SUCCess and your disappointment is everyone’s disappointment.

| have outlined some disadvantages attached 1o returning to adult education
but for me the greatest disadvantage of all will be parting with the friends I've
made over the last two years. I've often heard it said that the happiest days
of our lives are those at school. My children don't believe that when 1 tell
them. but I've had a most enjoyable two years,

Sean O'Connor lives in Clara, Co. Offaly. He is a second year VTOS student
and bopes to progress to third level education next year.
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No Regrets

Veronica Molree

professional people invalved with the V.T.OWS. in Tullamore. 1 can only

write from my own experiences and my own personal achievements,
achievements | accomplished through the knowledge passed down to me by
those who taught me, Through their help, and wathin a short space of time, |
have gained a great understancing of each subgject | studied. This knowledge
is something 1 cherish. In return, all of those involved have gained my
utrnost respect and admiration.

I{':mnnl pass up this opportunity [0 express. my gratitude 1o all the

Joining VTOS

I joined the VTOS in Novemnber 1993, My life previous to this was filled with
idie thoughts. This in turn made my view of the future bleak. Would I, a
single parent and unemployed, continue living 2 daily routine such as this?
Knowing T was capable of achieving much more in life, [ decided to make
changes. My determination to improve my life filled me with a tremendous
drive to succeed. The VTOS gave me this chance,

In the first year on this course 1 chose to study Business Studies, Computers,
Mathematics, English and French., 1 was able o avail of books which the
VTOS supplied for each subject. 1 studied the above subjects at Junior
Centificate level. 1 decided to start studying at a lower level o build up my
confidence as | had been out of the educational system for twenty years. 1
had to try to adjust and discipline myself to a moutine of study. During the
time 1 had allocated o study 1 had to try to condition my mind 1o blank ot
personal problems. 1 did not find my first year easy but 1 was not prepared
10 give up. This was a choice T had made. T soon came to realise that goals I
had set for mysell were not going to be easily accomplished,

Fear, including fear of failure, and uncemainty atnacked me from time o tme,
Were the goals | had set for myself just mere dreams? Would it be possible
for me o i these dreams into reality? My fears and doubts were gradually
conguered with the encouragement which summounded mwe. 1 got this from
my teachers and from my fellow students whose ability to study and gain
good results was a preat guidance. Teachers were always available o help
with any problems I came across. ‘They never hesitated in listening to me.

The Future

During my course 1 became fascinated with accountancy and computers,
My intention is to pursue a career in this area. The V.E.C. will fund the
foundation programme of the Accounting Technician programme next yvear,
I have leamed from this course that there i5 no substitute for hard work,
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ip veturn, the rewards are very satisfying. 1 have been introduced 1o a new
4 world where whatever 1 want to achieve 1 know can be done

|,:..'r1l1!]. ) )
through @ leat of bard weork and Lll}*fllmllnn. For me nothing seems impossible
ANYMOTE. [ look forward to my future. Now the bleakness that did exist has
tyeen replaced by great expectations,

There is one person truly want to thank and that is my father, Noel. He
jaoked after my four year old daughter Roxanne and this gave me a chance
1o stucly, Whatever 1 achleve T was helped by the people that taught me and
by My Fathers kindness and understanding.

[ would highly recommend a V.T.0.5. course for anyone who is prepared to
i in the work and dedication that is required and | can honestly say 1 have
s rerets about returming to education.

veronica McGee is a stngle parent with one child. Sbe lives in Twllamaore, Co,
Offaly and she is a second year VIOS student. Next year she goes on to study
gt an Acconwnting Techwicians cowrse,




The Arra Ceasefire Holds

Ad Hock

been holding clandestine meetings in halls, prefabs and sheds

throughout the country,  Until recently, not much was known about
their activities but it was widely believed that their existence constituted a
threat o mainstream education.  An anonymous Depariment spokesman
called Séamus admitted that the existence of these groups and their activities
pave cause for concern. “These are people with attitude”, he said, "and some
would say that what they are actively engaged in subverting the system.
These are very strange people and some of them would go so far as to say
that adults are capable of studying in the daylight®,

Fnr it number of years now, groups of adults known as acronyms have

It was a great reliel then when news of a ceasefire was announced by a
particularly militant female group called Arra. The origin of this name is
somewhat unclear but it is attributed 1o 2 member of a West of Ireland group.
When asked where their meetings would be held, the member replied, “Arma
sure anywhere will do®.  Others maintain that it has its origins in West Cork
and is taken from the well known poem that begins:

There is @ green island in lone Gougane Barra
Where Alloa of sownd rusbes forth Hke an arra...

The ceasefire is said to have come about after months of secret talks in
Hospital.  Announcing the ceasefire, an Arra spokesperson called Mairin
Duirtheanliom said that she didn't like the word ceasefire hemself and would
prefer o look on it as just another pat or plece of a process.  Asked 1o
supply details of the negotiations, she said that her lips were sealed. Because
of this seal, there was some difficulty in deciphering what she was saying.
Questioned as (0 whether the ceasefire would hold, she replied, “Ceasefire?
What ceasefire? Hold? It depends what you mean by hold?™ Under severe
cross questioning rom Charlie Sparrow of RTE, she said that they had
certainly no intention of handing over arms, whatever abour a leg or two.

A secret reporer who has emerged from hiding claimed that the ceasefire had
come about as a result of the efforts of wo secret Depanment officials, four
rabust county councillors, a suspect yoga tutor and a politically correct
greyhound trainer.  The secret reporter also told a press conference (hastily
convened) that be had observed the activities of Arra for some months. He told
of their intensive training routines during which they would lie on cold flooes fos
hours without moving. A1 other times, they would stand on one leg and emit
strange tnbal sounds. They sometimes rubbed ol on one another before aking
part in wild dancing around the hall They also hosted talks given by strange
people with strange names such as Aroma Therapy and Avous La France.
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poctor Grumpy

1 heen a mixed resction © the news of the ceasefine. The minister

v caulions ancl saicl that she was glad that these people had come in from
‘ ! - ] 1 B

]; cold Al she would now consider the possibility that they might be
r ll |

weleome in school buildings,  She would not be rushed into oaaking any
hasty decisions which "1|!'I'L mip?-h[ later regret and as [ar as she was concerned
ey would lave w persist with their present acconumodation until a proper
framework had been cstablished, In response o this, an Arm spokesperson
called Sile Duirtbeanlel s reported as saying, "My lips are sealed”,  Another
weced secretary from the Department was more optimistic.  He said that the
ceaselire was 2 momentous nccasion and that, although he wasnt altogether
sure about it, it should be welcomed unequivocally.

Mol all commentators were convinced however,  Doctor Grumpy Grouse O
Cryin, a well known authonty on everything, sad in his column which s
circulated o all the papers and printed in one: “Do not be fooled by these
people, Remember that so far not an ounce of Tippex has been handed
gver, not a single staple gun has been surrendered, not one leotard
decommissioned. Only when I see the Super Sers piled up in the middle of
the floor and the Burcos and the Singers dismanted will 1 begin to believe
that these revisionists are sincere in their intentions.  All of us who believe s0
passicnately in the democratic process should have no truck with people
who have been elected consistently”.  These sentiments were echoed by
Senator Shanes Cross, who wrote in the same paper: *Do not be f[ooled by
these people. Remember that so far not an ounce of Tippex...."

Caitriona Brolly, a spokesperson for the umbrella organisation Aontas,
believed by many to be the political wing of Arra, said today that she
personally was very disappointed with the minister's refusal to meet with
Arra. After all, she said, it 15 not an unreasonable demand that these people
should be allowed o congregate in buildings of cement and bricks. Aontas,
although an umbrella organisation, would not afford shelter to those working
for subversion. They would, however, continue o press for the basic right to
accommodation which was waterproof and the right to proper self insulation.
They would be producing a framework document, giving the correct
dimensions and standard requirements for new community halls. They
would be visiting the United States in the near future, where they were
hopeful of having a secret meeting with a secret official, who was close 1o
the President. When the contentious issue of a visa was raised, Ms, Brolly
said that the lack of a visa did not create a problem, as they always used
American Express,

Meanwhile on 5t Patrick's Day, the Republican congressman, Mr Lizared
MoGingrach, who is not close 1o the President, was asked what he thought of
the Aontas visit. He replled: “Juntas, is ¥ For my own peut, 1 wanl no part or
Plece aof a process which involves those South Ammerican evolutionaries,  We

AT



have had far too much trouble from those juntas down through the years”.
He ended with a snatch of an Irish revolutionary song about people getting
shot in pairs comin' down the stairs,

Finally, another leading spokesperson, Aisling Duirtbeaneile, speaking
through the medium, said that she had no doubt but that it would not be
long until Arra had a secret meeting with the Afre. She herselfl was going o
Rome shortly o look for support there, so for now it's arra-vederci,




An A.E.O. as Adult Learner
]-m;_,a ]-:u:u:.v-.-;uﬂ

lifelong leaming for everyone.  In theory “everyone” includes AE.O’s,
n practice, however, most of us spend so much tme and energy
pegotiating, establishing, resourcing, administering, monitoring and
SuppOTLng provision for everyone elie that we seldom take ‘tme out” to leamn
for ourselves. This was my unbroken pattern for twelve years in the job until
| spotted 2 newspaper advertisement inviting applications for a one year,
ari-time taught M A, course in Adult and Community Education at 5t
patrick’s College, Maynooth.  Entry requirements stipulated possession of at
Jeast a 2nd Cliss Homours degree and/or an Honours post-graduate diploma
i Adult and Community Fducation from the same college. The fact that o
could be taken in only one year was a major attraction - at my time of life
(50 1 heﬁrudgg sacrificing more than one precious year 1o academe - so 1
decided 1o apply.

! Jult Education Organisers, by profession at least, tend to believe in

My application was rejected. The reason, the lewer advised, was because the
College Registrar “deemed” that "I did not meet the necessary entry
requirements”,  This was the first challenge w0 overcome, True, my basic
qualifications amounted 0 possession of a modest Pass B.A. and H.Dip Ed.
as well as a post-graduate Diploma in Catechetics (Distinction) - all dating
from the eardy seventies. 1 appealed this decision in wriling, basing my case
on the later diploma and arguing that this, together with considerable
experience of work in the field, eminently qualified me for acceptance on the
M.A. Course. Eventually, after further personal representations on my part,
this appeal was successful and I was allowed 10 stant some weeks after my
colleagues. This encounter with regulatory obstacles to academic access
raised questions concerning the legitimacy and appropriateness of third level
institutional entry requirements (reinforced for me on being awarded a fiest at
the end of the course). Such requirements appear to be based exclusively on
academic outcomes (and in my particular case on ourcomes which oocurred
decades previously) which take no cognisance of maturation and relevant
wirk expericnoe. They are certainly open 10 question in the context of any
enlightened adult education perspective.  One wonders how many excellent
potential candidates for higher post-graduate 0r other studies have been
denied access by the "objective” application of such parrow, rigid and
inadequate criteria in the interests of maintaining standards of academic
excellence?

Learning Group and Tutors
Mevertheless, once accepted, 1 threw myself enthusiastically into the "f"l_'”""l
with my colleagues. There were ten of us in all, comprising four woltken 40¢
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six men with ages ranging from early/mid twenties to fifty plus (mysell). We
all came from various educational settings, primary and second level
weaching, career guidance, training officers, former teachers, development
educaror, libraran and myself. The taught course entailed rwice weekly
sesshons from 0,30 pm. - 1000 p.m. dealing with human development and
research studies in modular Format which included group dynamics,
counselling, oppression and leadership theory and Jungian
psychology/leaming types. In addition, course requirements included written
papers on each module (3,000-5,000 words), 2 seminar paper o the group on
the proposed thesis and fnally subimission of a minor thesis by Aupust 31
1993, In short, a rather demanding and gruelling commitment when added w
a busy ‘day joby,

It was a novel experience to find mysell sitting among a group of fellow
learners - it was a great feeling o sit back, relax and enjoy the sense that
someone else had to do the work for a change. 1 decided to 'to go with the
Now®, be open 1w the various inputs and enjoy the experience on offer. To
my surprise | found it both stimulating and exciting although this didn't stop
me ‘nodding offf with exhaustion from time to time! As a group of
individuals united in a common pursuit, we gradually bonded well together
although we never became, nor sought to become, a personal development,
therapeutic or encounter group.  Group cohesion and bonding developed as
we became variously involved in dialogue, discussion, ideas sharing,
experiential group work and creative/expressive activities. It also manifested
iself in sharing notes, books, transport and occasional gatherings at a local
hostelry - essential social lubrication in any adul education endeavour!

The varying styles of the module tutors were interesting 1o note.  These
ranged from the extremely didactic through the panicipatory and discursive
to the almost laissez faire. Some appeared more concerned with product
{content), others with process (experience), The former tended o minimise,
if not actively discourage, group discussion and participation. The latter
either sought to achieve both or focussed entirely on process, supplemented
with coprous handouts and extensive reading lists.

At least one module wror had uws (almost) reduced to the mole of passive
recepaacles (in the jug and mug tradition!) while another invited us 10 express
our feelings and hopes in ant, potter's clay and even dreamwork notebooks!
We opted in or out according to our preferences.  Consternation was evident
when one tutor left the room and us o our own devices as a group, Each
module in its own way offered learning opportunities which were
enlightening in their diversity.

Essay assignments entdiled deadlines and intensive bursts of applicaton w
reading and writing schedules as we discussed among ourselves and
supporied each other on topic selection and approaches. Looming over all,
however, like the proverbial sword of Damocles, was the need © come up
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with @ thesis topic, since this was the major task we all had 10 undertake
inclividually and introduce to our peers and mentors by way of a seminar
paper before early January 93 at the latest. The accessible support and
expettise of the course supervisors, Drs. Tom Collins and Ann Ryan, ensured
(hat we all mer the requisite deadline, After some preliminary reading,
rellection and consulgation with Tom, T setded on the title "Pedagogy of the
processed” with obvious indebtedness to Paulo Freire. Since T enjoy a
rcaptive’ audience, 1 outlined in broad brushstrokes what it was about in the
seminar paper with a degree of enthusiasm that, with the benefit of hindsight,
now appears to me as somewhat ‘over the top’,

Learning Journey by Thesis.

The great thing about writing a thesis - as Mike Cooley put it in a radio
programme around that time - is "that you get to writ¢ your own questions as
well as the answers®, It was certainly the only examination | ever sat which
offered such an opportunity, The underlying core question, although I barely
realised it at the time, centred on an exploration of the actual and potential
role of adult education set against the backdrop of a contemporary world in a
ferment of change, contradiction and crisis wherein the new has not yet
emerged and become clearly delineated. This exploration launched me on a
journey that was simultaneously daunting and exhilarating in its challenge
and scope, giving rise 10 many doubts, questions and anxictics. How to
describe effectively our contemporary world, the origins of our world view
and its consequences for people’s lives? [s there an emerging alternative?
What are its salient charactenstics?

where and how does adult education fit into all this or does it? Would [ be
able o make sense of the wide diversity in the field and pull the whole thing
together in some meaningful way? Would I get bogged down in the detail or
get lost in metaphysical speculation? Was the topic too ambitious? Would |
have time to fit in all the reading required?

Despite these anxieties | gradually became absorbed and excited as [ became
immersed in the process of reading, thinking (often while driving to vanious
meetings or doing the shopping), filing and writing on the topic, Christmas,
Easter, Summer holidays and week-ends ceased to have any meaning as the
tyranny of blank pages requiring apparently endless script (since T am
computer illiterate!) held sway. It was the first time | fully appreciated the
advantages of living alone as my lifestyle became increasingly eremitical and
a cascade of books, journals, aricles and notes flooded and colonised my
living space, Again, notwithstanding the work load, tme constraings anel the
pressure of deadlines, | found that I was actually enjoying mysell - despite
the apparent masochism involved, Motivation was spurred and maintained
both by the stimulus and excitement of exposure (0 new ideas, perspectives
and insights on the one hand and the ongoing support and encouragement !
received from Tom and Ann, together with their positive responses [0 draft
chapters,

41



Conclusions

5oy whal have 1 learned from this safar into hitherto unknown territory?
There is so much it is hard to know where (o stan or end without a re-write
of the entire thesis - a Fate worse than death both for me and for even the
most indulgent reader.  The following points indicate some aspects of my
leaming experience from this journey,

Our Western world, ruled as it is by market forces , consumerism and
technology, ends up treating people as things. This is true in
personal, genderal, societal, national and global terms. Increasingly it
results in exclusion, alienation, oppression, poverty, unemployment,
famine, preventable death for many millions of people and
environmental destruction. Our world, lives and lifestyles are
fundamentally unbalanced.

Confronted with these realities, many respected contemporary writers
and thinkers refer to the dying industrial age and the emergence of a
new age from its ashes which puts people before things. They see a
newly emerging world view, characterised by balance as opposed o
imbalance, holism as opposed to fragmentation, integration as
opposed to alienation, co-operation as opposed to competition,
spirituality as opposed to materialism, femininity as opposed o
masculinity, community as opposed to  individualism.

The central questions this poses concern the role of adulr
education/educators against this backdrop of the contemporary
world.  Are we confining or should we and can we confine our
efforts to merely shoring up a dying world view or are we putting or
should we or can we put our efforts into promoting the emerging
new world view which seeks 1o put people first? Toffler puts the
challenge starkly “For in our personal lives and in our political acts,
whether we know it or not, most of us in the rich countries are
essentially either Second (ie. Indusirial Age)Wave people committed
o maintaining the dying order, Third (ie. New Age) Wave people
constructing a radically different tomorrow, or a confused self-
cancelling mixture of the taro”, 1, (1980:30)

The dominant model of adult education practice today appears
essentially precccupied with maintaining and reproducing the status
qua in society.  This tradition in adult education is essentially
conservative, top down and institution based, favoured by most
governments as is evidenced by s lion's share of available funding.
This is true of mainstream provision in the UK, U.5.A., Australia, the
E.C. and in our own country. The literature also reveals a long-
respected social change tradition in adult education which is
dominant among adult education thearists, This tradition asserts that
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adult education’s mission is essentially concerned with the socig]
realitics of people's lives and incduded reformers such as Grundivig
{Denmark), Lindemann(U.5.A.), and those committed o radical socjq]
transformation such as Freire (Brazil), Gramsch, Gelpi (alyy and
Lovett (Ireland). Tts devotees tend to operate mainly in the nop-
institutional sector at local community level where most exciting
innovations in acult education occur today.

- Some implications from the above considerations include the need for
adult educators o reactivate, develop and extend our 'social mission®
tradition if we wish o help shape the Tuure as we enter the coming
millennium. We need © commit our energies o promoting personal,
social, political, and economic change if we believe the present
dispensation is increasingly alienating for more and more people.,

In summary, my return to learning gave me many cxciting challenges,
exposure 1o stimulating ideas, the opportunity to read lots of books, make
new friends, a new understanding of adult education, a re-charging of
hatteries and a M.A. in Adult and Community Education. Not a bad return for
a years work!

Tony Downes is an Adult Education Organiser with Co. Dublin VEC and be is
a member of The Adull Learner Bditorial Board,

1. Tofer. AL 1980, The Third Wave., London: Pan/Collins
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Starting Again

Maria Egan

big step. 1 decided o enroll in an adult education course.  ['d been

thinking about it for years, but T always got cold feet because 1 was afraid
of ather people's reactions, as the only formal education | had was primary
schooling and two years of secondary school. My memories of those years
werne not happy.

It was 1993, T had just mimed forty and T felt the time was right 1© take that

The day of reckoning had come, T made myself look premy and got myself 1o
my local library o0 keep my appointment with the literacy scheme organiser,
As T walked into the library, T prayed that nobody would see me and, God
forbid that the person I was about (o meet from the VEC, was somebody
who knew me. At one point the thought struck me to make a quick tum, go
home and forget the whole idea. Just then the door opened and 1 was
invited by a lady, who introduced herself as Mary, 1o come in and sit down.
Her warin smile and gentle hand shake made me feel at ease. We talked and
I told her all she needed to know. She answered all my questions  about the
course and assured me that the wtor would be helpful and understanding.
We dectded that [ was in fact ready 1o do one of the advertised courses, the
Clty & Guilds Communication Skills, Level 1. It would commence in three
weeks [rom that time,

First Steps

The morning that the course was starting | felt panic. What was the tutor
poing to be like? Who were the other people in the group going to be? Was
I geing o be able to cope? On meeting the other students, it transpired that
wi all had similar fears. The six other people in the group were all people
from Edenderry that 1 knew at some level, Some of them 1 knew quite well
ancl others | just knew o see. Very soon we all became very goed friends.
We offered encouragement, support and help o each other and we came to
enjoy every minute of cur two-hour, once-a-week class.

To describe the mtor Geraldine as wonderfil would be an understatement. She
has the patience of a saint and she manages 1o bring out the best in all of us.
Her job is to teach us and help us to do our work to the standard which would
erible us o recelve our City and Guilds Centificates. This all seven of us did.

A sense of achievement,

In October 1994, all of us in the class and our parners were invited to a
formal presentation of City & Guilds Certificates in the headguarters of the
V.E.C. in Tullamore. This is what | had worked towards. Tt is hard to
describe the feeling of pride that 1 felt as 1 walked up 1o receive my Cert,
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This was my very own achievement and 1 had, by now, developed a hunger
for learning, Retuming (© education has been one of the best things | have
ever done. It has restored my confidence, made me more assertive and |
know that my family are very proud of me. At the moment 1 am doing Level
Two of the City & Guilds Certificate Programme and in 1996 1 will it ny
Junior Certificate Exarmination,

Maria Egan is a motber of four children and lives in Downshive, Edenderry,
co. Offaly. She beard of the lieracy scheme through a local women's group
which operates in comjunction with Co. Offaly VEC.
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The Wednesday Class

Carol Doberty

adult education class at the local Adult Education Centre here in

Waterford, The class 1 joined was Creative Writing 1t was a class T had
always wanted to join, but due to work pressures, | never seemed 10 find the
time.  Also, 10 be completely honest, 1 was never able 10 muster up enough
courage to do so,

It was January 1992 when T finst took the plunge and joined a part-time

However, there 1 was, | had finally made it. T was approaching my 29th
birthday, I had one school-going child and a toddler at home and | was just
recovering from a long iliness. | hado't many interests outside my children
and home, so [ decided it was time © be courageous and o do something I
had always wanted o do.

Courageous? | felt anything but courageous as | anxiously eved up the other
members of the group,  There were six of us altogether, which was quite
small, but because of the way 1 felt, 1 was grateful for that,

Our tutor, Mark Roper, immediately helped put us all at case by getting us to
introduce ourselves and to speak a litle about ourselves. This broke the ice
and | was beginning to feel more relaxed. There was another young mother
like myself, an older woman with teenage children and the remaining three
were retired people. One of these was an Englishman, who had retired from
the British Army and had served all over the world and the other lady was a
retired school teacher,

As you can se¢, we were of (lifferent age groups and varying backgrounds
and I did wonder how we would get on together as a group. However, wWe
were all there because of the game interest and 1 think that this is one of the
important factors in part-time adult education cdasses. There is nothing like
the sharing of an interest amongst People to help form a bond and 1o give a
sense of security and belonging to an individual, The dass ended two hours
later which, I hasten to add, absolutely flew and 1 came away with a definite
spring in my step and looking forward to the next week.

Go ahead, you can fly!

Fach weck we looked at dilferent poems and short stories by well-known
poets and authors and before long we were tentatively pulting pen (o paper
ourselves. The joy and sense of personal freedom which this 2AVE [0 me was
and still is, something special. 1 suppose 1 could describe it as someone
giving me a pair of wings and say *Go ahead, Carol, you can flyr"




1 looked foreard to the times 1 could be alone with my Pen and paper g
even though my humble scrawlings were immature and unprofessicng|, lhl_l-.,
were very much my own and what it meant 10 be me.  Mark, through his
H’“I""' guidance and nunuring, helped bring out the best n al) af us amd witly
that came the reward of a growing confidence and self-esteem,
Before long, the ten weeks were over and we broke up for the summer
vacaton, Come Seprember, we were all back, plus a few MEW e,
delighted 1o see each other again and eager to pet down o writing., ‘This time
round, | and indeed most of my dass mates joined for the entire year and
Wednesday (the day of the class) became a favourite day of the week for me,

With a lot of practice on my part and encouragement from Mark and the rest
of the group, my writing steadily improved and last year 1 actually succeeded
in being published twice in “The Waterford Reviews”, which is a locally
hased magazine that publishes writers from all over the country.

My confidence was steadily growing now and when my youngest child
started play school, T ook on two more classes. Those classes were in
aromatheraphy and Personal Development and they proved to be very
interesting and enjoyable even though my preference was, and still is,
Creative Writing.

Joining part-time adult education classes has done much for my own pemsonal
development. Looking back today at that January three years ago, I've
ceriainly come a long way and 1 have learned a great deal on the road which
1 have chosen 1o follow. It was definitely the tuming of the tide for me.

As a result of those classes 1 have just finished my first year in full-time adul
education, doing a Creative and Expressive Ans course. Where do T go from
here? Well, I'm not quite sure yet, but it's not the end for me with adult
education. As they say, It might be the end of a chapter, but not the end of a
baok!

Thanks to the Aduli Education Centre for making it all possible.

Carol Doberty is marvied with two children. She lives in Viewmount in

Weterford.

47



The Long Distance Learner

Alan J. McMillen

fIw'ne's nothing new about comespondence courses. They have been
o

dround, in one form or another, since (he Mid-Victorian period.

However, since the early 1990s, 4 number of loreign and home based
educational institutions have been offering a range of third level, long
distance learning courses 1o students in Ireland,

I have been an undergraduate with one of those institutions, the Open
University, since 1992 and | would like 1o share with you my experiences as
a long distance learmner anc o offer a personal view of the strengths and
weaknesses of this type of learning,

Motivation

There are many reasons why people embark on adult education courses,
Some may wish to punsiue a subject that js of personal interest to them.
Others may be seeking qualifications which will enhance their carcer
prospects. 1, on the other hand, was motivated by a sense of failure. 1 have
had my chances in life. T g BrOWN up in 2 loving and stable home, and
had been offered the bes of education. | wag regarded as the bright spark of
the family, the one who was destined 1o succeed. However 1 was also
immature and lazy, Instead of building 2 career for mysell, I embarked on an
aimless, frivolous life of wine, women, and song. 1 had, of course, one hell
of a good time; | enjoyed every minute of it However, as 1 grew older and
ook on responsibilities. | became more and more dwire of the opponunities
I had thrown away, and with this Browing awarcness, came a deep sense of
failure. A challenging education course seemed the obvious answer to my
problem. It would give me a chance 1o use my brin and to restore my
pride,

O.U. Choices

My decision to select a correspondence course was largely devermined by
circumstances, I had a young family so that I could not afford 10 retum to
full time education, Moreover, shift work ruled out dny prospect of attending
night classes. Long Distang learning seemed my only realistic option,

I had known about the Open University for many years. 1 had waiched
many of its television programmes and [ had friends in Northem Ireland who
had been O.U. students. | knew that the courses on offer were tough and
demanding. However this suited me. 1 wasn't looking for easy options. |
was looking for a chance 1o test myself.




It is impossible to he precise about the time scale of an O.U. degree. It varies
from one student to the next. Some stuclents, for instance, elect 10 apt out of
studying some years, while others may lake on less time consuming, half-
credit courses if their outside responsibilities become ton demanding,
However, most students take about six Years 10 complete the six full creclit
courses that are needed for a degrec,

Foundations

All O.U undergracluates age required to study one, and not more than two,
foundation courses, in either the ans, social science, technology, science or
mathematics, They provide what is often a first step into third level
education.  An emphasis is therelore placed] upon the development of study
skills which will serve students well in future years,

third level modular courses.  Some of these courses focus on one subject,
while others are inter-disciplinary, but either way, the study becomes more
demanding at these levels.

Most students studly for only one foundation course. However | elected 1o
study for two years at this level; first in the arts, and then in social science.
This 1 feel, was a good decision for me. The exira year gave me a chance to
find my academic feet and (o discover which subjects 1 was good ar and
which ones I should avoid, | developed an interest, for instance, in art. |
also became fascinated by philosophy, | discovered, on the other hand, that
cconomics and music bore me rigid, However, eventually 1 decided 1o
concentrate my efforts on sociology and political science, two subjects which
I thoroughly enjoy. They both help me to make sense of an increasingly
complicated world,

Challenges

An O.U, degree should never be taken on lightly. The university itself
recommends that students should devote about seven hours a week to a half
credit course and about fifieen hours to a full credit conrse. However, these
figures can be deceptive, In my experience, they only represent the time
needed to cover a nomul wWeek's work. Extra time is always needed for
monthly assignments. The marks from these assignments represent hall of
the total marks for a year, so students tend to invest a lot of time and effort in
them. Moreover extra time is always needed for attending torials and
revising for end of year exams,

There is nothing easy about any type of adult education. It ofien takes
COUREE (o retum 1o the classroom after many years away from it Moreaver,
It is often difficult 1© balance the demands of 2 basy life or a career with the
demands of leaming.  Distance leamning, however, carries its guwn particular
difficulties. In my Opinion, most of these difficulties can be placed under one
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heading - isolation. Swudents, of course, need time alone 1o develop their
awn ideas b [h:."'f also need Opportunities o meet [or discussion and
debate, However, distance learning, of its very mature, does not lend fisell
easily to a free exchange of ideas Sudents often find it difficull to motvate

themselves under these conditions

Student Supports

The (LU has a better record than most ather similar institutions In helping
students to overcome isolation. It Organises tutorial and week long summer
schools, where students can meet to discuss course {ssues. Tutorials,
however, tend to take place in krge towns and citdes and rmral students can
often find it difficult to amend. Furthenmore, after foundation level, mitorials
only occur about once a month and it i difficult, therefore, for students to
build up relationships with each other,

Many students, in my opinion, do not do encugh to help themselves o
overcome the problems of isclation. Many of them seem reluctant to form
close working relationships with course tutors and fellow students. Seeking
help is not always easy but in my experlence it can reap tremendous

rewards.

I have been extremely lucky in my relutionships with other students. Every
year, s0 far, I have been forfunate enough to meet at least 3 few students,
with whom [ have managed o connect. 1 was paticulardy lucky during my
o foundation years, when 1 was a member of two extremely pood torial
groups, 1 made a number of close [riends during these yvears and their
frienclships have continued 1o sustain me in the succeeding years. T have also
been very fortunate with my course tuters.  Bach tutor that has been assigned
to me has been extremely sensitive to the problems of a long distance leamer
and each one has encouraged me 1o grow and develop within the learming
process. Not all tutors, however, are as sensitive as mine have been. Most
of them are praducts of the conventional education system and many
students complain that these mitors do not fully appreciate the particular
problems associated with distance learing.

Benefits

However, in spite of the problems, distance learning courses have the
capacity 1o reach far more people than can be reached by conventional adult
cducation courses. They can enable employers to keep abreast of new
developments within their chosen careers without having to take time off
work for retraining. They can help young mothers, who have elected 1o
remain at home, o develop new skills, while their children are Browing up,
They can offer new jnterests and challenges to those who have chosen o
retire early, They can give residents of remote rural areas an opparuniy o
stucly witholt having to travel long distances to attend ledures. Moreover, in
my apinion, the development of advanced computer soffware and computer




networks is likely to make these courses an increasingly attractive option in
the future. We may well sce the day, when distance learning is the norm,
rather than the exception, in adult education.

Of course | am biased. Distance learning has done a lot for me, so [ admit to
being samething of an evangelist on the subject. It has helped me to
discover new interests and develop new skills, [t has given me an
oppormunity to make new friends. Most of all, however, it has given me a
chance to rebuild my character and my confidence. This new found
confidence has, | think, made me a better man, a kKinder and more
understanding one. This article is a testament to what adult education has
done for me. Four years ago, I would have had neither the skill to write it
nor the confidence to offer it for public consumption.

I sull haveafewdverstocmsbeforclcomplctcmydcgmc,butlnow
know that with hard work, T will get there. After that 1 plan to study for a
high level degree, possibly in education, Eventually I hope to become
involved in adult education in some capacity. Adult Education gives people
second chances and I like the idea of second chances,

Alan McMillen, a native of Belfast, now lves in Kilnamanagh in Dublin, He
ktnbﬂjbunb;wwﬂbﬂbe@envnamsuyandbebmdhtgbmwaw
Government and Politics.
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Fitter for Life

From a Guinness Pint 1o a Decimal Point

Vincent Sisk

without having attended a Technical School and passed the Group Cent

The “Tech™ was my first experience of what education truly should be -
absorbing knowledge and being hungry for more, sorry when classes were
ended and no fear of corporal punishment. | had 2 genuine respect and
liking for my teachers. They treated all students as fellow human beings.

In the early fifties one could not become an apprentice in any of the crafts

Having been an apprentice with Guinness for five years, T worked there as a
fiter and eventally became pant of the supervisory group. In the early
1970, thete were 4,500 people working in Guinness. By the year 2,000 they
expect to have reduced that number to a mere 400/500, such is the effect of
automation, Over a period of thirty-eight years I had a rewarding carcer
until....

A particular word came into general use in the 1970% and has lingered in the
vocabulary of many companies. 1t is that dreaded “cure” for declining profits
- "rationalisation™. | am a product of it. But as one door was closing, another
one wis opening and that was the door to further education. Where should |
begin to describe what 1 found inside this door?

First Course

Some people advised me to do my Leaving Cert. at first, but 1 thought it
better to start on a lower rung of the ladder. So | settled for an intermediate
grade of English and thoroughly enjoyed the experience. For me it was a
pathway back into the world of education which had changed greatly from
my early school days. It was a daunting prospect, venturing into a second
level school with nearly fifteen hundred fulltime pupils. Our teacher, Paul
Carroll, helped to make this transition easier by treating us as adults in a
democratic manner, What seemed at first a reluctance on his part to answer
our questions proved o be his manner of empowering us, as most of the
time the answer was elicited from the class rather than presented to us. This
approach helped 1o increase our confidence in our own abilities.

I became friendly with a student who was a member of Rush Dramatic
Society. We attended a production of Da by Hugh Leonard which we
discussed at such length that 1 had a fecting | could have been an undlerstucly
for the main actor. Neither would the director's job have given me any
problems.  Six years later T am still a patron of that society and enjoy their
annual production,
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Leaving Certificate,

When the end of the course approached, I was already looking forward 1o «
follow-up class the next year. 1 was now ready to tackle Leaving Cen.
English which took plice twice a week, This gradual build-up of structure in
my refirement was just what 1 needed. This class was more demanding than
the previous one; expectations were higher and homework was 4 regular
feawre, | enjovec this discipline in my life, Freedom is OK. but 4 litde
structure in my day-to-day living suits me better as an individuzal,

The other people in the class were mainly female. Some were similar 10 nwe
in having grown-up families Others had children in the school creche, 1

could visualise them passing examinations and being betrer cquipped 1o face
the libour market once their children were reared,

The Mayor of Casterbridge was read avidiy. Just when was Henchard going
to get his comeuppance? The same might be said for the unscrupulous Lady
Macbeth. Both works were enjoyed and were the cause of much lively
discussion, Written homework was encouraged and regularly done,

That year a tip 1o Stratford-on-Avon was organised, We attended three plays
and visited Warwick Castle and Ann Flathaway's house. We also spent a few
hours in the city of Coventry where the highlight of our tour was a visit 1o the
cathedral.,

I'did not sit my examination that year,

Vocational Training Opportunities Scheme

This scheme was designed for long-term unemployed people over the age of
21, It consisted of Full-time education on a Leaving Cert. level over a periex]
of two years. This scheme was very suitable for me, as jt BYe me a number
of hours daily in a class. The litie structure 1 welcomed the previous year
had expanded considerably, The make-up of the class was also different
from the previous one. There were more men and the age profile was lower.
Some of the students had been previously employed but had lost out to
redundancy. Others had only been in short-term employment.  But the
combination worked and in between classes, study groups were organised,

Al the end of the programme 1 was delighted when 1 passed some subjects at
Leaving Cert, level.  Some people carried on to Post-Leaving Cert. courses
and a few were accepted in third level, 1 was intrigued by Maths and even
wday my favourice aocupation is being involved in teaching and learning
more about this fascinating subject.
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Tutoring VTOS Students

Maths is now a great source of enjoyment for me. It matters little whether my
involvement is at Foundation level, Junior or Leaving Cert., the buzz is there.
Sudents consider me their problem solver. [ centainly have (o prepare my
classes. | like 1o sit amongst the students. This ensures a level of equality
and causes inhibitions to quickly disappear, The solving of problems is a
team effort. T have a pretty well-worn path of conversation:

“What's the first step?"

A chorus of voices respongds:
“Write down the formula.”
"And the second step"'?"

"Fill in the given information. "

This is our system and it works. Students who thought they were at the hase
of a mountain, now find they are at a respectable distance towards the top
and still advancing.  Naturally such achievements give me great personal
satisfaction.

National College of Art and Design

It is an error to think that only the young, long-haired students attend the
National College of At and Design, There is at least one grey-haired, not-so-
young person with short back and sides attending there as well. Yes, I am a
student on the site of the renowned Powers Distillery but now the N.C.A.D.

I first saw a demonstration by a glass design antist and immediately had a
hankering for the craft. 1 enrolled and found there were two avenues in the
glass discipline open to me. One was a leaded panel end, the other was
copper-foiled and soldered. I worked at each one but had a preference for
the copper-foiled type,

The part-time students of the college exhibit their work in the R.H.A.
annually. I remember the joy I felt when I had a stained glass leaded panel
of my own design on display in the exalted abode. *Not for sale” was
printed after my entry in the programme. Now I don't know if anyone would
have purchased my creation, but one thing was centain, they were not given
the opporunity. 1 have mMade several Jamp-shades and temrariums and each
in turn gave me a special buzz of satisfaction.

When viewing the exhibits in the RH.A. Gallery, the Calligraphy picces caught
my eye, | knew then what my next class would be, 1 am now completing my
third year, one evening weekly, in Calligraphy- When 1 attend the annual
display in the R.H.A. this year, T will be particularly interested in viewing
others’ exhibits, on the look-out for my next artistic interest.
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Dublin Institute of Adult Education

Being a tutor in the Dublin Institute is another interest for me, | have waork e
with students in a one-to-one sitwation. 1 am always impressed by the effony
of students 1o overcome their reading and writing difficulties. A highlight of
the year is the Reading Evening.  Here students read their own pieces from
the Institute's “Print-out” magazine. A proud moment! Some students accen)
this level as a satisfactory achievement,  Others progress into group classes
and on o achieve City and Guilds certification, There is a constant supply of
students each year with varying literacy problems, The core of the problem
vbviously still exists.

Numeracy Tutoring

A new door is about to open for me, It is numeracy tutoring. Coolock
Reading and Writing scheme plans to offer this service in the coming year.
Now here is where [ will welcome a training programme which is also being
planned. [ expect that my involvement in Maths wtoring and as a literacy
utor will stand © me in this new venture.

To conclude, leaming is a pleasurable and enriching experience. 1 did not find
any casy method of absorbing knowledge. My experience in the adult
education scene has left me with a deep-roated desire to coax or cajole any
adult who may have a slight regret for misspent school days back into the fold.

Go for it! The sooner the better,
Vincent Sisk is an adult education student and Maths/Numeracy tutor on the

north side of Dublin city and is also involved in @ number of community
activities.
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Life After VTOS

Liam Delaney

questions.  Why did I become involved in V.T.OS¢ Did T gain

anything from the experience? Has it affected or changed my life or
thinking in any way? 1 will try to answer these questions and ar the same
time, illustrate developments that have taken place in my life afier V.T.O.5.

Tu.‘ litle “Life After V. T.0.8." prompted me 1o ask mysell a few perinent

Personal Background

[ am from a working class environment and, like so many of my peers, lefi
school in my early teens without having had the opportunity to do my
Leaving Cert. Starting work at fourteen was the norm in my day. Some even
left at a younger age. Like most other kids, I felt that leaving school at
fourteen was like being released from jail. God bless my innocence!  Since
then, however, life's experiences have taught me differently. 1 now realise
the importance of education as a basis for occupational achievement and
upward social mobility. Education is not merely preparation for life, it is life,

Involvement with V. T.0.S.

This programme gave me the opporunity, at last, to do my Leaving Cert.
Who would have thought that almost forty vears down the road, V.T.0.5.
would bring me back to *jail”, let me pick up where I had left off and shape
me to sit the exam. Preparing for the Leaving Cert, presented many
challenges, social disruptions and homework. 1 will never forget the
countless essays handed to Sile for comection. Perhaps dissection is a better
description.

| de feel, however, that it was this “commitment® which provided the answer
to my second question. Did 1 gain anything from the V.T.Q.S. experience? It
gave me a great sense of achievement for having stayed the course and
having the courage to sit the exam, It does take courage, but, believe me,
the "afier” feeling of inner pride and exaltation makes it all worthwhile, Of
course, V.T.OLS, was not just about schoolwork, homework and exams. It
also had a very human side, a camaraderie which was warm and fulfilling.

I was a member of the class of '93, a mixed gathering of males and females,
young and old, large and small, thick and very thick persons who came
together as a group of strangers and finished up very close friends who
proved to be not so thick afier all, Doing the Leaving Cert. was a very
rewarding experience for the group as a whole, insofar as it involved making
an effort and puting yourself in the firing line, so 1o speak. *We never fail
an exam, we simply postpone passing."
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Is There Life After V.T.O.S.?

Yes, The two year preparation provided by this programme allowed the class
of '93 to pursue many oppostunities, which up to that time, had been denled
o them. Further educational development proved to be just one of those
opportunities availed of by my class, Some went on 1o take courses in Ant
and Horticulture, others did Post-Leaving Cert. courses in Social and
Community Work and Child Care, while others, including myself, went on to
university,

Maynooth College - in and out

I applied to do an Ans degree in Maynooth and was accepted. My chosen
subjects were Sociology, Greek and Roman Civilisation and Philosophy,
Unfortunately, Maynooth and Philosophy proved 1o be a bad choice for me.
Maynooth s a fine college but the time spent travelling and anending lecures
and wiorials made my day very long, T left home cach morning at 7.45a.m.
and arrived home each evening at 745p.m. faced with having to Organise my
notes and prepare essays,

Something else that 1 hadn't realised at the outset was that cach subject
incorporated four disciplines. Philosophy embraced Ancient Philosophy
(mainly Greek), Moral Philosophy, Epistemology and finally Logic. 1 passed
my first year exams in Sociology, Greek and Roman Civilisation, Ancient and
Moral Philosophy but came unstuck on Epistemology and Logic, along with
57% of the class. 1 could have repeated my Philosophy exam as it is
ecessary 10 pass in all subjects to progress to second year. However, afier
long deliberation and aking into account the travelling factor, | decided to
leave Maynooth,

I found Sociology most enjoyable and felt that my interests lay in that
direction. 1 scarched for other colleges nearer home who might
accommodate me and my chosen subjects, but 10 no avail. However, |
discovered that The International Foundation for Adult Education, in the
Hague, The Netherlands, were offering diploma courses in Social Science. |
duly applied and was accepted. 1 take my exams in October and can then go
on to do an advanced course. | have also applied 1o do a degree in Social
Science through the Open University and am awaiting a reply,

When [ joined V.T.0.5,, I had no idea it would lead me down the road on
which I now find mysell. Thanks to V.T,0.5. | am now committed to taking
a degree in Social Science, T also find mysell much e interested in curent
alfairs and the many social problems that threaten the very foundations of our
society. 1 have a muech broader understanding of the many different peoples
and cultures that make up our world.

More importantly, | have discovered that learning, just like pcrs:.nal?ly
development, is a life-long process. Education is much more than an
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accumulation of knowledge; it includes the passing on of culture, social
herltage, values, morals and beliefs. Some might argue that society places
toe much emphasis on education, but many factors, such as personal
circumstances, urbanisation, industrialisation, secularisation have changed and
continue o change our way of life, The rules and educational requirements
for living are more complex. We must continually leam how to adapt to on-
going social chance. Education is an integral part of everyday life, a diverse
process of development and leaming (socialisation), We spend our lifetimes
simply leamning how to live and survive in a world which is in a constant
state of fhux.

Conclusion

Life after V.T.0.5. has given me broader values. I now feel that the
importance of education cannot be over-emphasised. For us to live together,
we must first learn to understand each other. This requires taking the time
and the trouble o learn the ways and cultures of the many peoples who
share our world. Whether through ¥V.T.0.5. or the hallowed halls of
Maynooth, it provides all the essential ingredients necessary for our
development as individuals, fit to take our place in adult society.

Ligm Delaney was a student on the Vocational Training Opportunities Scheme
in Coolock on the northside of Dublin City. He is now pursuing a degree

throwgh the Opern University.
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Book Reviews

Anthony Giddens, Beyond Left and Right: The Future of Radical Politics
(London: Polity, 1991). 276pp., £11.95

Until recently it was clear that radical meant breaking away from the past and
having a particular vision of organising history for the benefit of all.  Ady
educators too were clear what radical meant and looked to writers like Paulo

Freire to help clarify the theory and practice of becoming agents of history
and social change.

But something amazing has happened to the idea of taking things by the
roots,  Reagan and Thatcher were triumphant and radical agents of change,
Their New Right celebrated the demise of Keynesianism in the West and the
decline of Socialism in the Fast. The ‘end of history' was declared. The
struggle was over, the Western system of organising affairs had won and all
that remained for the Left was to defensively protect the welfare state,

If both the Left and Right are redefining what they mean by radical and
democratic and if adult education uses the same language, then this has
implications for us. Giddens' book is not about adult education but it is rich
in provocative ideas if we are worried about this change of language. The
classic Anthony Crossland book The Future of Socialism has been a bible for
many in the British Labour Party and Giddens' new book echoes that title and
looks to go Beyond Left and Right and plot the Future of Radical Politics.

Even in a briel review, we too need to look Beyond Left and Right to the
Future of Radical Adult Education for this reason. Beciuse if the language
and concepts we use 1o articulate our vision are constantly changing in the
arena from which we borrow them, this has implications for the way a
theory, policy and practice of adult education is articulated,

In two early chapters, Giddens outlines clearly the cument situations where
conservatives have embraced radicalism and socialism has retreated from
radicalism.

The ingredients of conseryarism are well described - the primacy of the
market place, the pursuit of profit and the need for the moral regeneration of
individuals, family and the nation. The ownership of property through
privatisation enhances personal energy and adventurousness and promotes
the well-being of the family, The regeneration of the family is to be achieved
through a dogmatic stress on traditional values. The paradox for the New
Right is that their unconditional endorsement of market forces actively
furthers the detraditionalisation of the family.
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Socialism on the other hand finds ftsell in an extraordinary sitwation - in
retreat. It has always stood for the values of freedom, equality, community,
social justice, co-operation and peace. It has in equal measure been against
oppression, exploitation, inequality, war, violence, poverty, dehumanisation
and misery. Socialism is the pursuit of ideas of sodal co-operation, universal
welfare and equality - ideas brought together by the critique of the injustices
of capitalism and its emphasis on individualism. It is this set of values which
leads adult educators to find so much that is attractive in the core values of
the Left.

What has changed? Increased globalisation, the change of status given to
tradition and increased social reflexivity are among the most far reaching

changes,

Another development is the rise of manuwfactured uncertainty. This refers 1o
our own intrusions into history and namre which have created risks, These
include global warming, pollution, desertification, large-scale wars, global
economic disruptions, population growth and illnesses produced by
technology. These risks challenge our ability to cope with problems of our
own making, If we get it wrong the outcome may be cataclysmic. There is
no pguarantee that we know how o solve them. They cannot be dezlt with
by traditional remedies of more knowledge and control,

What else has gone wrong? For instance, many legal righis S0 imporant to
the Left have not yet been won, Whole sections of the population, especially
women, have not in law broken away from traditional stateses.

The welfare state has problems. It has not been effective in combating
poverty as the better off seem to benefit more from increased public
expenditure. The welfare state is wo closely tied to the two ticred traditional
family system of male wage earner and a second tier of houschold
dependents. The awareness of the debilitating effect of welfare dependency
as a set of atitudes and culture has led o the alienation of welfare recipients
from the broader social order. Welfare state bureaucracies have become
inflexible, impersonal and unresponsive to the needs of its clients.
Demographic changes increase fiscal problems for the welfare state.

If these are the problems, what are the solutions? The remaining chapters of
Glddens deal in detail with a six item agenda for a reconstituted radical
politics drawing both on conservative philosophy and the core values of
soclalist thought:

1. Repailr damaged solidarities.  Many people are worried about social
disintegration but this could also offer new possibilities for generating
solidarities. The individualism of conservatism which is the self-
seeking, profit maximising behaviour of the market place 15 egoism
and not the autonomy required to survive and forge a life in the




moden world.  Autonomy implying reciprocity and interdependence
may be the way of relating which promises an alternative to the
threat of disintegration,

He illustrates his case with the example of the family where the threat of
disinlegration may be overcome by strengthening commitments and
obligations, when these are based on active trust. Social solidarity could e
enriched rather than destroyed by, for example, recognising the rights of
children and our responsibilities towards them.

2. Life polittcs is about how we should live in a world where everything
that used o be natural or traditional now in some sense has 10 be
chosen or decided about. Ecological and feminist concems are of
major importance in life politics,

3, Generative poittics is a politics which seeks 1o allow individuals and
groups make things happen rather than have things happen 1o them.
It works through providing material conditions and organisational
frameworks for the life-political decisions taken by groups and
individuals in the wider social order.  Generative politics involves
fostering the conditions under which desired outcomes can be
achieved, generating resources which enhance autonomy and
decentralise political power,

4. In a4 world of clever people new forms of democratisation are
needed.  Dialogic demacracy is Giddens solution, For some,
democracy is a vehicle for the representation of interests.  Giddens
suggests it be a way of creating a public arena in which controversial
issues can be resolved (or at least handled) through dialogue rather
than through pre-established forms of power. It is here that Giddens,
It seems to me, has interesting ideas of some consequence for adult
education,

He talks too about a democracy of the emotions in family relations which
would have major implications for public democracy, I all relationships
were ordered through dialogue rather than embedded power we would then
have integrated autonomy and solidarity.,

-/ Rethink the welfare state in a fundamental way,

6, Confront the wle of sislence in human affaors from gender, Fxmily
and communily to regional and global wars. It is here that dialogue
has its greatest potential as it is against the ‘gender fundamentalism’
of violent men and indeed against all fundamenmalisms,
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The Future of Radical Adult Education

Democracy in Ireland is being re-defined in a number of areas. Firstly, it
seems to me that the Presidency of Mary Robinson has re-defined democracy
by identifying a constituency which the palitical parties of the vested interests
are ot capable of representing. 1t is the constituency of the sodally active,
community based educators and workers who work with communities, the
disadvantaged and marginalised. This constituency now has a voice.

The second area is adult and community education which, to a great extent,
includes in its constituency many of the same groups and works towards the
same agenda of inclusion and leaming for social action and change. What
democracy means is being discovered and tested in the leaming processes
and procedures of these groups.

Giddens outlines how personal development involves developing personal
relations in which active trust is sustained and mobilised through discussion
and the interchange of views, Burt adult education has known this for some
time! And individuals who have a good understanding of their own
emotional make-up and who have leamed to communicate with others on a
personal basis are likely to be well prepared for the tasks and responsibilities
of being members of political democracy, Personal development is political
activity - education for citizenship.

Giddens is arguing against a concept of democracy that is simply
representative.  This involves ruling by a group distant from the ruled and
govemned by petty party-political concems.  And interestingly, he is also
arguing against the participatory democricy that has been one of the seminal
ideas of adult education. Paulo Freire insplred participatory methods of
community development and Jack Mezirow in his transformation theory
indicates the central role of open and uncoerced discussion based on
Habermas' ideal speech situation,

What Giddens is proposing is dialogic democracy. It Is not necessarily
oriented towards the achievement of consensus and the most contentions
jssues may remain unresolved. It involves the capacity to maintain active
trust and tolerance while not necessarily achieving consensus,

Giddens outlines how dialogic democracy is today advancing in individual
lives, in self-help groups, even corporate giants and the intemational arena.
Self-help groups open spaces for public dialogue by forcing into the
discursive domain aspects of social behaviour that were fixed, traditional o
previously unproblematic. The women’s movement and feminist adult
education is typical in that it has problematised male definitions of gender by
making them matters of public debate.  Many self-help groups inhibit fixed
hierarchies, provide a muximum of discursive space for its members and
contribute significanily o their development. The self-help movement in adule
education literature and research has known this for a long time.
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It does seem possible that the future of democracy is being invented, tested
and fine tuned in some pans of the adult education field, What Giddens is
suggesting as the fare of radical politics may be already at the testing stage
in many groups and courses in acdult education ane o ity development

This will not become a textbook in adult education. It attempts to work out
major contemporary issues about the kind of politics that are needed now
This book is also important for adult education as it helps us think out issues,
processes and procedures which so often mimor, reflect and bormrow from
contemporary discussions What would adult education look like if it had a
radical vision including the repairing of damaged solidarities and encouraging
dialogic democracy?

Do not be surprised if these ideas of Giddens are behind the rhetoric of the
British Labour Party as it attempts to redefine itself for a post-Thatcher
government. It is quite clear that this work is going to inform Labour Pasty
rhetoric for some time.

Dr. Ted Fleming,

Lecturer in Adult Education,
5t. Patrick's College,
Maynooth.

Making Connections - Women Developing Links for Change.
Compiled and edited by Therese Caherty. Published by Banilacht.

Making Connections is a training handbook for tutors, adult educators,
community development workers and development educators. The
handbook is published by Banidlacht, a network of women from
development organisations and community groups committed 1o linking the
struggles of marginalised groups in Ireland and in the third world, through
the perspective of the women involved. The book is based on training
courses run in 1991-2 and addresses both gender and development issues.
Topics include Understanding Development, Health, Work, Debt, Food and
Trade. The handbook also contains a reading list and addresses of resource
apencies,

This book has emerged from the process of running courses and is clearly
based on good adult education practices. The eardy pages give good practical
advice on planning and running the programme. The first unit has useful
exercises designed to speed up the “getting to know you® process, as well as
practical pieces of advice like *dont force anyone to join in". In general,
participant exercises are clearly presented, logical, adult and purposeful.
Tutors are encouraged to adapt and improvise. "Be guided by your instincts”
we are told on page 57.




The issues addressed in the handbook are well chosen. The readings are
penerlly clear and easily understood. | particularly liked the “Seven Deadly
5ins of Development” (p19) and the graphical presentation on work patterns
in the North and South (p.38). The “Social Analysis Spiral” is part of the
theoretical base of the programme.  There s, the theory claims, a direct andl
progressive link between personal experience at the centre of the spiral and
the social, political and economic systems, This perspective informs the entire
programme.

The handbook is sprinkled with “energiser™ exercises, so useful in keeping
up concentration over an extended period.  Numerous methods including
drama, role play, group work and silent reading are used as ways of
communicating with the group.  The handbook itself is designed for easy use,
The binding allows it to remain flat open or bent back on itself for casy

photocopying.

I did fec! that some of the content was too heavy to be absorbed by a typical
group within the recommended time. The Common Agricultural Policy, for
example, Is meant to be covered in thirty minutes. The material on the IMC,
the Work Bank, GATT, LOME, while interesting, seemed (o me 1o require
considerable extra knowledge if the topic was to be confidently and
competently dealt with by the author.

This is a useful handbook, particularly for anyone working in development
education or with women’s groups. It might also be useful for church groups
or second level schools in terms of increasing awareness of basic third workd
issues. We need more handhooks of this nature, coming out of the practical
experience of working with groups on specific 1opics. Much good work is
being done all over the country by individuals and groups. Litde, however,
finds its way into genenal circulation. This means that the pood work is
confined to the individual and his/her students and never finds a wider
audience.

Bantlacht has shown all practitioners how to go from a good course to a well
written handbook. 1 learned a lot about both development and good adult
education practice from this very useful publication. It deserves to be widely
used,

Dr. Sedn Conlan,
Adult Education Organiser,
Co. Clare,




Commitment, Educative Action and Adults: Leaming programmes with a social
purpose. OrSullivan, Denis. (1993 Avebury, Aldershot pp 2107 £35 stering

This work marks an important contribution o clarifying our understanding of
the often hidden assumptions and complex power processes underlying
socially committed adult education programmes and their providers/initiators.
The author's declared purpose is to pose critical reflective questions concermning
such assumptions from the point of view of the ‘cients’ of these programmes.
In so doing he offers a conceptual framework 1o interrogate socially committed
programmes by posing six key questions about seeking 10 change people in a
socially committed way. I is these six questions, systematically analysed and
critically reflected upon, which determine the book's structure and content,

Although the languape throughout is formal, technical and academic (not
making for an easy read) and the tone correspondingly dispassionate, detached
and apparently “objective”, there is no mistaking its central message for adult
educators committed to and involved in promoting leaming with a social
purpose viz, we need to identfy our own hidden motivations/assumptions and
critically refiect on our practice to ensure that we are not merely manipulating,
controlling or exploiting participanis and thus covertly diminishing their
autonoany while overtly promoting their 'emancipation’

Socially committed programmes are essentially identifiable through their
“desire 10 bring about social change through educative action™ in line with
the “social mission” radition in adult education.  The opening chapter outlines
some welve examples of such programmes including An Irish Workers'
course (ORahilly U.C.C), the Antigonish Movement (Coady), Highlander
(Horton), Thailand (immigration and social integration), Cuba & Tanzania
(education for revolutionary change), Charismatic Renewal (Catholic
Pentecostals). 1t then poses the six key questions as follows:

2 How do people come o be committed to the active pursuit of a
particular kind of change?

* How wizsible iz the underpinning logic of the motivation o bring
abourt change,

- What iz the epistemic status (substance/nature) of the desired change
{in people)?

- How is the legitimacy of the programme established 7

- What is the associative character of the interaction?

- How is dysfunctional response on the part of participants coped with?

The approach adopted by the author to each of these questions is
interdisciplinary, drawing with impressive erudition on the disciplines of
philosophy, psychology and adult education. His enfire analysis is governed
ard informed by his professional background and perspective as a sociologist
which enables him to effect detailled analysis while retaining focus on core
issues, Such issues include analysis and reflection on the unequal power
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relationship between providers/initiators of socially committed programmes
wherein he refers to the inherent structural inequality in some programimes
concerned with [lliteracy, environment, peace education and social action.  He
points out that these “lic uneasily with even a hint of inequality” although
“initiators... find themselves with more control over the participants than they
can immediately recognise”. The biographies of socially committed people,
he adds, point clearly to recurring processes ol “desiring, secking out,
estublishing and maintaining power” as they attempt to fulfil their “wish 10
regulate the development of others and re-shape sociely or some aspect of
it." Thus the expression of commitment appears inextricably linked to the
need for power, To those of us involved in promoting and facilitating
change through personal community, social action, economic and political
development and who would instinctively reject such an implication,
Osullivan would argue that any such contention “may well be ideological”
{i.e. based on a particular social vision).

Another core issue addressed is the nature, and variety of change sought
through socially committed learning.  According 1o OSullivan, research
findlings do not support the assumption that participants in such programmes
“are necessarily taking control over their lives and using the programmes
learning opportunity to move forward according to some personal
development or social action plan which they formulated”., He refers Lo
Brim’s comment that “the most important, most difficult question about adul
socialisation is how much change can take place in adult personality”. His
discussion of three types of psychological change - segmental, role/identity
and interpretive - is essentially socielogical. He concludes that the
emancipatory function demands personal change affecting the individual “in a
deep, experiential and comprehensive manner” (e interpretive change) and
adds that “the more pervasive the interpretive change (which embodies a
persuasive imperative for action..) the more the transformation assumes...
characteristics... which diminish the adult status of the individual.” Segmental
change alone will be inadequate to achieve the objectives of socially
committed programmes while role/identity change can be quite invasive for
the individual. The nature of the change and the type of learning outcomes
sought carry major implications for providers in terms of method, content,
process if social change outcomes are (o be achievable.

A central question underpinning this entire Work centrés on the still
unresolved sociological debate concerning the power/autonomy of the
individual in society - whether the emphasis should reflect PEOPLE in society
or people m SOCIETY, One school assumes that people are pot unthinking
agents of other's designs, the other (structuralist) explains behaviour in terms
of external social forces on people. Echoes of this debate in adult education
are raised by O'Sullivan with reference to Freire, Brookhield and Mezirow,
among others. Freire is sometimes criticised for appearing to inadequately
respect his students’ viewpoints, and Mezirow for the apparent lack of a
theary of social action by his emphasis on the personal autonomy of




participants vis a vis social action. The basic issue remgi
OSullivan whether prersonal perspective transformation can
action for sociul transformation or not.

0% unresolved hy
OF should lead o

Perhaps of more practical interest w adult educators is O
(in chapter seven) of providers’ responses (o participant URIES DO Nsiveress
doubt, dissent or resistaince (dysfunctional responses) o socially uunmmé‘i
programmes.  Programimes cliiming 1o be emancipatory canne SUSain even
a hint of elitism or dogmatism or risk participant Pereeption of the
programming as oppressive, manipulative or threatening their Autonomy, u.,;
outlines instructive examples of providers' responses in this situation and
indicates some coping strategles which 10 one reader at legg smack of
disingenuity.

Sullivan's discussion

In conclusion, this book, while always stimulating, challenging and frequently
illuminating, is obviously highly academic. Nonetheless the many issues
riised, and the conceptual framework outlined, raise questions for
practitioners which are o important 10 be left to academe. Despite
reservations on the accessibility and density of much of the language used,
iritation at the pervasive Americanisation of the spelling of “ise® words such
as “socialization”, "compromize”, “surprize”, *modemization”, this book is
well worth its apparently exorbitant price tag,

Tony Downes,
Adult Education Organiser,
Notth West Co. Dublin.
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